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Preface 
I came to Denmark in summer 2005 in order to complete a study year as an exchange 
student within the Erasmus programme at Roskilde University. After four semesters at the 
universities in Trier and Münster in Germany I wanted to try something different. I explored 
the study possibilities in Denmark on the websites of the universities and stumbled upon 
Roskilde University’s geography department. There was some information about this 
ominous problem-oriented project work, students could conduct nearly independently. This 
sounded like the total opposite of ex-cathedra teaching and uncritical repetition of the 
lectures content in long lasting written examinations. As this thesis documents, I am still at 
Roskilde University. Continuing and now finishing my studies in geography and 
communication, by learning on one’s own responsibility with input from very interesting 
courses, was the right choice for me. 
Consequently, the motivation for taking Roskilde University as a case in this thesis derives 
from my status as exchange student in the beginning, successively becoming more and more 
involved in the universities everyday life, also during some jobs as a student assistant. This 
gives me a unique perspective to look critically at Roskilde University as an internationally 
oriented organisation. My purpose is to reveal weaknesses in the internationalisation 
process and to offer ideas on how the process can be improved in a sustainable way. 
Last but not least I have the ambition to show that geography and communication 
supplement each other really well, which also can be proved by the fact that none of the 
chapters is dedicated to only one of the subjects. 
 
I wish you interesting reading! 
Maike Friede Hens, April 2009 
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Abstract 
Globalisation is challenging universities. As other organisations are they challenged to adapt 
to global changes. Increased mobility of students, teachers and researchers demands 
competitive universities on the global education market. In contrast to the competition 
stands international collaboration with other universities. Thus the university’s leadership is 
responsible orchestrate a viable internationalisation strategy, considering both, the desire to 
attract more students, teachers and researchers from, and the desire to enlarge and 
strengthen collaboration in international networks with other universities. 
The main argument in this thesis is that both wishes can be satisfied if the leadership collects 
the internal potential inherent in the already existing international relations most of the 
scientific employees are having nowadays, namely their personal social networks on an 
international level. 
This potential will exemplarily be evaluated for the case Roskilde University (RU) with the aid 
of discourse analysis. A second case will be involved as inspiration for the 
internationalisation process at RU. It is a university network existing across national borders 
in circumpolar space named University of the Arctic. The network will be explored by 
combining Etienne Wenger’s communities of practice approach with a tool based on social 
network analysis. 
Resume 
Globaliseringen går ikke sporløst forbi universiteter. Lige som alle andre organisationer er de 
udfordret til at tilpasse sig de globale forandringer. Øget mobilitet blandt studerende, 
undervisere samt forskere, kræver konkurrencedygtige universiteter på det globale 
uddannelsesmarked. I modsætning til konkurrencen står samarbejdet med andre 
universiteter på et internationalt niveau. Således har universiteternes ledelse ansvar for at 
tilrettelægge en internationaliseringsstrategi som tager hensyn til, både ønsket om at 
tiltrække flere studerende, undervisere og forskere fra, og ønsket om at ud vide og styrke 
samarbejdet i internationale netværker med andre universiteter. 
Hovedargumentet er at begge ønsker kan blive indfriet, hvis ledelsen samler universitetets 
interne potential, som ligger i de allerede eksisterende internationale forbindelser de fleste 
videnskabelige ansatte har, med andre ord deres personlige sociale netværker på et 
internationalt niveau. 
Dette potential bliver eksemplarisk undersøgt for casen Roskilde Universitet (RUC) ved brug 
af diskursanalyse. Jeg inddrager en anden case som inspirationskilde til 
internationaliseringsprocessen på RUC. Den handler om et universitetsnetværk som 
eksisterer på tværs af nationale grænser i det cirkumpolare rum kaldet ”University of the 
Arctic”. Netværket bliver undersøgt ved at kombinere Etienne Wenger’s ”communities of 
practice approach” med et værktøj baseret på socialt netværk analyse. 
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I. Abbreviations 
cp. = compare, when indirect citation is used 
RU = Roskilde University 
UArctic = University of the Arctic 
IO = International Office (at Roskilde University) 
II. Glossary based on Oxford Advanced Learner’s Dictionary of Current English (5. edition)1 
Approach: to start dealing with a task, problem, etc in a particular way 
to cooperate: to work or act together with another or others for a common purpose 
to collaborate: to work together with sb, esp to create or produce sth 
Globalisation (BE) = globalization(AE) will both be used interchangeably, due to different 
sources, some using American (AE) and some British English (BE) 
to internationalise (BE) = internationalize (AE) will both be used interchangeably, due to 
different sources, some using American (AE) and some British English (BE): definition is 
found in the text 
interpretative (BE) = interpretive (AE) will both be used interchangeably, due to different 
sources, some using American (AE) and some British English (BE): adj of providing 
interpretation 
Institution: an organization established for social, educational, religious etc purposes eg a 
university 
Methodology: a set of methods used in a particular area of activity 
Method: a way of doing sth, eg develop a reliable method of data analysis 
                                                     
1
 (Hornby, 1995) 
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Organisation (BE) = organization (AE) will both be used interchangeably, due to different 
sources, some using American (AE) and some British English (BE): The activity of organizing 
sth, an organized group pf people; a system 
to organise (BE) = to organize (AE) will both be used interchangeably, due to different 
sources, some using American (AE) and some British English (BE): to arrange parts/ people 
etc into an efficient system 
Strategy: a plan designed for a particular purpose, the process of planning sth or carrying out 
a plan in a skillful way; the process of planning sth or carrying out a plan in a skilful way 
Theory: a set of properly argued ideas intended to explain facts or events; the principles on 
which a subject of study is based 
Relation(s) with sb/sth: links, contacts or dealings between people, groups or countries; a 
close connection between two or more things; a person who is related to another. Relations 
are the official connections or friendships between countries, organizations, etc. 
Relationship: a friendship or strong emotional connection between two people 
University: the highest level of educational institution, in which students study and 
academic research is done 
 
All extracts from interviews are diplayed in Courier New. 
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1 INTRODUCTION 
“Precisely because global change is so difficult to comprehend, organizations, designed 
to deal with it, must be organizations, designed as much to develop a coherent story of 
what is going on as to decide what should be done given that unfolding story” (Weick, 
2001 p. 458).  
Global change in and at organisations can be considered as internationalisation. It is a 
process which also can be observed at universities. The problem is that the story of what 
is going often is not as coherent as necessary for the successful design of an international 
university. There are different interpretations and understandings of internationality 
especially at universities, where nearly each discipline deals with global change and its 
consequences nowadays. The universities leadership and administration is mainly 
responsible for an internationalisation strategy and decisions on what should be done 
given that unfolding story. But they cannot tell the story of an international university 
without recognising and involving its employees. 
In the case of Roskilde University (RU) the following observations indicate 
internationalisation physically: New direction signs on campus are put up in Danish and 
English, English speaking Chinese students are present to stabilize the student numbers of 
the natural sciences, exchange students from all over Europe gather in the international 
club, where they organize social events and discover their host country together. Visiting 
scholars as well as international guest PhD students discuss their proceedings in the 
cafeteria. But also less visible non-academic staff as the cleaning lady, born in Iraq, now 
Danish citizen or the Polish gardener, who is chatting with his wife and kids back home 
every evening, is present on campus. 
These notions remind of Doreen Massey’s “Links between Kilburn and the world”, 
observed by walking down her local shopping street, Kilburn High Road. (cp. Massey, 
1996 pp. 320-321). It is a description of our highly mobile world – both physical and 
virtual. All observed persons, being it on campus or elsewhere do have relations to other 
persons. One could also argue that they are involved in social networks or participate in 
various communities of practice. Each individual working at a university has his or her 
own understanding of the university as an international university. Some might not even 
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recognise it as international and others heavily work on international issues and in that 
way contribute to the internationalisation process.  
The above described notions mirror my personal experience as an international student. 
What I am interested in is how far the employees and the leadership of the organisation 
RU perceive their workplace as international. Saying it with Etienne Wenger’s words, the 
personal experience of internationality at my university and the challenges the 
internationalisation process entails, nourishes my ambition to look at the social 
competences of a possible community of practice working on international issues at 
Roskilde University (cp. Wenger, 2000 p. 227). Related back to the quote in the beginning, 
my purpose is to analyse parts of the story of what is going on at RU. 
The Society for Research into Higher Education (SRHE)2 has published a series of literature 
discussing the role of higher education in society. Titles like The Globalization of Higher 
Education, The Changing University?, Academics Responding to Change and Further and 
Higher Education Partnerships demonstrate the actuality and relevance of the topic since 
questions of change at universities are at stake. 
In the following I will show a small kaleidoscope of research concerned with the impact of 
globalisation on universities. 
1.1 THE ROLE OF HIGHER EDUCATION AND GLOBALISATION 
Philip Altbach presents a broad approach where he defines globalisation as new global 
realities where the broad economic, technological and scientific trends as well as politics 
and culture directly affect higher education3 (cp. Altbach, 2004 p. 5). The author positions 
the new global realities and causes of globalisation in five dimensions: Economy, 
technology, science, politics and culture. I agree with his argument that “*a+cademic 
systems and institutions may accommodate these developments in different ways, but 
they cannot ignore them” (Altbach, 2004 p. 5). 
  
                                                     
2
 http://www.srhe.ac.uk/  
3
 Higher education institutions in this thesis are mainly considered universities and colleges. 
3 
 
Sverker Sörlin and Hebe Vessuri give a more precise explanation for what Altbach only 
circumscribes with “these developments”: 
“In the wake of liberalization of economies, the global mobility of citizens, capital, 
resources, and knowledge, and the increasing demand of skilled labor, higher education 
systems and structures are under the immediate impact of changes driven by 
unprecedented global social and economic forces with the processes of change in higher 
education structures and of research thus being embedded in an extremely complex 
reality (Sörlin, et al., 2007 p. 3). 
The authors describe what Altbach calls new global realities as economical liberalization 
and they include the mobility aspect of people and resources, as well as knowledge. They 
put emphasis on what is called the third mission of universities: “The entrepreneurial 
university encompasses a ‘third-mission’ of economic development in addition to 
research and teaching, *...+” (Etzkowitz, et al., 2000 p. 313). Sörlin and Vessuri stress this 
aspect as “increased demand for skilled labor”, but they do not describe in detail what 
the global economic and social forces mean to the changes at institutions of higher 
education such as universities. They just describe it as extremely complex reality. Further 
do Sörlin et al. develop their ideas into two different directions, as the title of their book 
knowledge society vs. knowledge economy indicates.  
“Universities had always been important social institutions, but in a knowledge-based 
economy they were perceived as the prerequisites of the success of nations and, 
increasingly, of regions and cities” (Sörlin, et al., 2007 p. 9).  
They argue that universities have become more important to economy and the state as 
well as to the places they are located at. Although it is interesting to analyse the local and 
regional relevance of higher education institutes, I will rather concentrate on the 
international scale in this thesis. 
Following the argument that universities are important institutions for the success of 
nations, we will now take a closer look at an approach that looks at the relations between 
universities, the state and the economy. 
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1.1.1 THE TRIPLE-HELIX OF ACADEMIA, STATE 
AND ECONOMY 
The triple-helix approach states that the 
university can play an enhanced role in 
innovation in increasingly knowledge-based 
societies (cp. Leydesdorff et al., 2000, p 109). 
Figure 1 displays the main argument the authors 
adduce for. If government, industry and 
university as three institutional spheres relate to 
each other in a hybrid system, alternative 
strategies for economic growth and social 
transformation can be generated (cp. ibid. p. 110). 
 
1.1.2 COMPARING THE APPROACHES 
Altbachs’, Sörins’ and Etzkowitz et.al.s’ approaches introduced above, ascribe most 
significance to the economic dimension, although the model of an intertwined helix 
indicates hybrid organisations and tri-lateral networks of the three involved parties. We 
can observe a shift from the former and still existing missions of universities, namely 
primarily teaching and research, to the “third mission” – being entrepreneurial and 
cooperative with public and private partners. The critique to the ideal of collaboration in 
the sense of the triple-helix approach is versatile. As said before it is lacking an 
international dimension, although this can be argued to be at stake when looking at in 
each of the three single partners within the helix separately as organisations. Excluding 
state and economy from now on, I will turn towards universities as organisations 
becoming more and more international. This process can be called internationalisation. 
  
FIGURE 1: THE TRIPLE HELIX MODEL OF UNIVERSITY-
INDUSTRY-GOVERNMENT RELATIONS (LEYDESDORFF, 
ET AL., 2000 P. 111) 
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1.2 THE EXTERNAL CIRCUMSTANCES AND ‘THE THIRD MISSION’ OF 
UNIVERSITIES 
In the following two subchapters the possibilities that lie within cooperations according to 
the triple-helix approach will be evaluated. First I will take a general look at the legal and 
political dimension with a European perspective, before the economical possibilities 
through fees and funding of universities will be introduced.  
1.2.1 LEGAL AND POLITICAL DIMENSION – NATION STATES AND THE EUROPEAN UNION 
Manuel Castells (1996) points out the importance of the nation-state in the network 
society. I argue that the European Union (EU), as an organisation of nation-states, has a 
decisive influence on its member states higher education policies. On the one hand there 
is the so called Bologna Declaration4 with the aim “to make European Higher Education 
more compatible and comparable, more competitive and more attractive for Europeans 
and for students and scholars from other continents” (European Commission, 2007). On 
the other hand there are the rules and regulations manifested in the university laws from 
the national ministries of education in the European countries. 
The so called Bologna-process with the aim of standardized and thus interchangeable 
education programmes goes on in many of these. The objectives have to be implemented 
in the national education systems. For example have programmes that increase European 
student mobility as the ERASMUS-programme (European Region Action Scheme for the 
Mobility of University Students) been running successfully for already 20 years now 
(European Commission, 2006). Lately the Erasmus Mundus program was initiated. It has a 
focus on global issues and scholars from outside Europe. These European Unions’ funding 
programs shouldn’t be underestimated: 
The support of cross-national projects as well as projects that involve precisely the three 
stakeholders of the triple-helix approach state, private economy and academia, thus 
universities (see previous chapter). Especially now, where knowledge has been 
discovered as a popular driving factor for the economy, are universities having a pole-
position as knowledge-generators, and are welcome candidates for funding from the EU. I 
will at this point not elaborate any further on the single university laws and rules, but 
                                                     
4
 http://ec.europa.eu/education/policies/educ/bologna/bologna_en.html (01.11.2008) 
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concentrate on the economic dimension, which is in close relation to the political and 
legal dimension seen in a European context. 
1.2.2 ECONOMIC DIMENSION – FEES AND FUNDING 
Universities face the global challenges in the form of an increasing amount of applications 
from foreign students. If the national language is not English, it requires that a parallel 
English education system besides the traditional national system has to be established, 
often with the same amount of financial resources. The consequence is that the English 
parts of the higher education system become economised, because capital needs to be 
acquired, either privately from the students as tuition fee or also from companies in the 
private sector. It is obvious that there also is an external influence from well-established 
education system in English speaking countries on education systems in non-English 
speaking countries, because the former have had longer experience with 
internationalisation by increased student numbers from all over the world. Great-Britain 
and America also have a long tradition to pay privately for education and that universities 
get funding from the private sector in various forms in contrast to the mainly tax-financed 
education system in Denmark. 
The acceptance of private capital funding to universities is not yet so popular at European 
universities, although it already can be observed at some institutions, where for example 
technical equipment, yet completely new lecture halls, are financed by public companies, 
which in return get the hall named after their company. 
The European Commission has ordered a report on funding of higher education in 
Europe, describing the current situation as the following: 
“At present, most European universities are not competitive on a global scale with the 
institutions of our major competitors; neither in access for European students’ 
population, nor in attractiveness for third country students, nor in excellence of 
education and research. The necessary reforms cannot be accomplished within the 
current levels and patterns of investment. The funding gap between European 
universities and the universities of our key competitors should be bridged to overcome 
this.” (Centre for the Study of Higher Education Management, 2007 p. 136). 
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European universities are not competitive on a global scale and the authors of the study 
identify a funding gap. 
The figure below demonstrates this funding gap. While the EU spent 1,3 % of its GNP on 
higher education in 2001, the USA spent more than the double, namely 2,8 %. This makes 
a difference of 1,5 % which is numbered in the report to € 140 billion per year. Inside the 
European Union Denmark is spending most on higher education, namely 2,8 %. 
 
 
FIGURE 2: TOTAL (PUBLIC AND PRIVATE) INVESTMENT IN HIGHER EDUCATION 2001 (IN % OF GNP) (BASED ON: CENTRE FOR THE 
STUDY OF HIGHER EDUCATION MANAGEMENT, 2007, P. 136) 
 
The report further proposes three private capital sources for European universities in 
order to overcome the funding gap. Those are: 
1. Charging tuition fees 
2. Research and service contracts with the private sector 
3. Fund raising 
European Universities are facing a funding problem where private capital in the form of 
tuition fees, contracts on services with the private sector and fund raising are offered as a 
supplement to public funding. The triple-helix approach can be recognized here as a 
possible background for these strategies. 
Many universities do at the same time not have the resources to offer qualitatively equal 
educational programs in English for international students, compared to the well-
established national programs offered in the respective native language. Governments do 
0
0.5
1
1.5
2
2.5
3
EU Canada USA
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not provide universities with a doubled amount of financial resources to establish English 
programmes. Employees available for organising, teaching and administering the native 
education programmes are often imposed the same tasks for new English programmes. 
This leads to a double burden and can result in lack of quality for both the native and the 
English programme. The financial constraints for a double education structure will not be 
discussed any further. European universities are facing the changes imposed by the 
introduced global competitions with internationalisation strategies.  
But how should European universities become more international and be able to 
compete globally? 
1.3 DEFINING INTERNATIONALISATION 
“Internationalisation describes the voluntary and perhaps creative ways of coping. With 
much room for initiative, institutions and governments can choose the ways in which they 
deal with the new environment” (Altbach, 2004 p. 6).  
Agreeing with Philip G. Altbach, I understand internationalisation as an all-embracing 
term, describing all influences on - in the case of universities - institutions that are 
imposed through globalisation. Those influences provoke the institution to engage in a 
change process, which affords communication on many different levels, as for example 
external communication between ministries and universities on legal issues, internal 
communication at universities from the leadership to employees and students on goals 
and visions and vice versa followed probably by internal communication between various 
groups and employees about the changes that will come and what they will mean to each 
individual.  
A change process is caused by the changing perception of the conditions for the 
institution deriving from a changing environment, the institution is embedded in. 
The difference to globalisation is that internationalisation takes place within institutions, 
but this does not mean that internationalisation is happening separately from 
globalisation. In my opinion it is a sub-development of the large-scale global trends and 
developments, especially happening on the political, legal and economical front. These 
sub-developments of internationalisation on a small scale can in return gain influence on 
global trends.  
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Until now all universities have been embraced in the discussion. At this point the 
discussion of external circumstances for nowadays universities will end. But before we 
will turn towards the problem field, which is more specifically dealing with the 
consequences for the above described tendencies at exemplary universities, the central 
theories have to be introduced. 
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2 THE CENTRAL APPROACHES 
I have chosen two approaches I base my research upon: a social network approach and 
the communities of practice approach. The main facts of both approaches are presented 
here, since they repeatedly will be used already from the problem field discussion on. 
2.1 THE SOCIAL NETWORK APPROACH 
“The two indispensable elements of any social network are actors and relations. *...+  
Actors may be individual natural persons or collectivities such as informal groups and 
formal organizations.[...] A relation is generally defined as a specific kind of contact, 
connection or tie between a pair of actors, or dyad” (Knoke, et al., 2008 p. 6 f.). 
Two of the main contributors to social network analysis, Barry Wellman and S.D. 
Berkowitz, suggest network analysis as neither a method nor a metaphor, but a 
fundamental intellectual tool for the study of social structures (cp. Wellman, et al., 1988 p. 
4). Thus,  
“social structures can be represented as networks – as sets of nodes (or social system 
members) and ties depicting their interconnections” (ibid.).  
The authors emphasise that nodes are not always representing individuals but can for 
example as well represent groups, companies, households or nation states. “’Ties’ are 
used to represent flows of resources, symmetrical friendships, transfers, or structured 
relationships between nodes” (Wellman, et al., 1988 p. 4). 
It is important to say here that often different terms are used expressing the same: actors 
can be considered as nodes of a social network and relations as ties, strands or bonds of a 
social network. 
2.1.1 UNIVERSITIES AS ACTORS 
Universities themselves can be considered as actors within social networks on a larger 
scale. Often the actor is an institution which can have formal relations to other 
institutions. 
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2.1.2 ACTORS WITHIN UNIVERSITIES 
Any individual acting within a universities’ framework, can be considered as actor of one 
or multiple social networks: leaders, professors and teachers, technical and 
administrative staff, students. They all have their personal relations to other individuals 
inside and outside the university. 
2.1.3 PERSONAL RELATIONS AS TIES, STRANDS OR BONDS 
Brian Uzzi (Uzzi, 1996) distinguishes between two different types of ties: In his research 
are the so called “arms’ length ties” impersonal ties between manufactures and 
subcontractors in the garment industry in New York. Embedded ties are in contrast based 
on repeated interaction, which led to trust and mutual understanding between firms. 
“*Uzzi+ argues that embedded ties offer considerable advantages in stable situations, but 
in periods of change, lock firms into relationships and may inhibit adaption. Arms’ length 
ties lack the benefits of trusting interaction, but permit more flexibility when change is 
needed” (Granovetter, 2005 p. 43).  
2.1.4 FORMAL SOCIAL NETWORKS 
Formal social networks exist between organisations or institutions as actors. The ties are 
rather impersonal. Formal networks are visible through for example organizational charts, 
a declaration of membership, a list of members or a map showing the locations of the 
single institutions of higher education. 
2.1.5 PERSONAL SOCIAL NETWORKS 
Personal social networks are more diverse and less visible than formal social networks. 
Personal social networks can be considered to consist of nodes connected through 
embedded ties, which require trust and mutual understanding between the single 
individual actors.  
I argue that many formal social networks are based on personal social networks. Personal 
social networks can lead to formal social networks over time.  
These definitions have their background in rationalist thinking about social structure. 
They do not reveal much about the reasoning why certain social networks exist. It is 
assumed that actors simply act and create social networks without asking why. It is my 
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purpose to combine this perspective with a more behavioural science inspired approach 
to social structure focussing more on agency. 
2.2 THE COMMUNITIES OF PRACTICE APPROACH 
„In a nutshell, a community of practice is a group of people who share an interest in a 
domain of human endeavour and engage in a process of collective learning that creates 
bonds between them: a tribe, a garage band, a group of engineers working on similar 
problems“(Smelser, et al., 2002 p. 2339).  
This definition of communities of practice leads to its three essential characteristics, 
which have to be deepened here: The domain, the community and the practice. 
A domain is field of shared interest. The shared interest can gather people around 
professional topics, such as discourse analysis or regional development in a specific region 
or around tasks the employees of a university might have in common and thus can 
exchange expert information about. This example already leads to the explanation of 
community:  
A community assembles around a certain domain, which could be for example 
internationalisation at a university. Interaction is crucial for the existence of such a 
community. It might also occur that the shared interest differs so much that the 
community falls apart. In contrast do members of a community share a certain practice. 
They might deal with similar problems and are able to “develop a shared repertoire of 
resources: experiences, stories, tools, ways of addressing recurring problems – in short, a 
shared practice” (Smelser, et al., 2002 p. 2340). 
So, if there is an existing community of practice around internationalisation at a 
university, they might address problems together, support each other and develop similar 
practices concerning international issues. It could also happen that such a community is 
non-existent. 
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2.2.1 MODES OF BELONGING 
Participation in communities of practice can happen on different levels, for example 
locally limited to a certain workplace or internationally at many different places, as well 
as in multiple communities at the same time. Wenger outlines three different forms of 
participation, which he calls modes of belonging: 
Engagement: The ways in which we engage with each other and with the world, doing 
things together, talking, producing artifacts  
Imagination: constructing an image of ourselves, communities and the world with 
constant reflection  
Alignment: a mutual process of coordinating perspectives, interpretations, and actions 
to make sure that our activities are sufficiently aligned with other processes (cp. Wenger, 
2000 p. 227 f.) 
The author summarizes that all three modes coexist, although one can periodically be 
stronger or weaker.  
2.2.2 COMMUNITY ELEMENTS 
Besides the modes of belonging Etienne Wenger defines the following community 
elements: 
Enterprise as the level of learning energy of a community of practice, thus the practice is 
to keep up developing by pushing what the community knows forward 
Mutuality as the depth of social capital of a community of practice, which includes trust, 
honesty, contribution to the enterprise, addressing problems, helping each other 
Repertoire as the degree of self-awareness, which is defined as a community’s self-
consciousness, thus, its ability to constantly reflect on itself in order to develop and adapt 
to changing circumstances if necessary (cp. Wenger, 2000 p. 230) 
These three elements interrelate because for example without trusting each other, the 
level of learning energy is low and without reflecting about oneself, no spirit of inquiry is 
present to move forward. 
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2.2.3 COMMUNITY DIMENSIONS 
Etienne Wenger relates the modes of belonging to the community elements which results 
in nine community dimensions to be identified in organisations (cp. Wenger, 2000 p. 231). 
The questions from the table are a practical framework to describe the prerequisites of 
communities of practice concerned with international issues at Roskilde University.  
The first community dimension combines engagement and entreprise and is considered 
as the general question for discussing of the problem field.  
The second community dimension combines imagination and entreprise will be applied to 
the strategy 2020 Roskilde Universitie’s leadership has outlined.  
The third community dimension combining engagement and mutuality will be applied to 
observations I made during an event organised by RU’s International Office. 
 
 Modes of belonging 
Entreprise: learning 
energy 
Mutuality: social 
capital 
Repertoire: 
self-awareness 
C
o
m
m
u
n
it
y 
el
em
en
ts
 
Engagement First dimension: 
What are the 
opportunities to negotiate 
internationalisation? Do 
individuals engage in the 
discussion and exchange 
knowledge to address 
similar problems related to 
the internationalisation 
process? 
Third dimension: 
What events and 
interactions weave a 
possible community of 
practice around 
internationalisation at 
RU? Is there an ablity 
to raise troubling 
issues during 
discussions? 
 
Imagination Second dimension: 
What visisons of the 
potential of the 
community are guiding the 
university’s leadership, 
inspiring participation, and 
defining a learning 
agenda? And what picture 
of the world serves as a 
context for such visions? 
  
Alignment    
 
TABLE 1: COMMUNITY DIMENSIONS FOR THE PRELIMINARY ENQUIRY OF INTERNATIONALISATION AT RU (OWN ADJUSTMENTS 
COMPARE (WENGER, 2000 P. 231)) 
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Since the purpose of the problem field is to analyse the prerequisites of a community of 
practice at RU, I will not include the other six dimensions (left blank) at this point. Those 
are more useful when a community of practice is existent. 
2.3 CRITIQUE TO THE CONCEPT OF COMMUNITY 
The concept of community has been used and discussed in many disciplines and Wenger 
has also been criticised for not having developed the concept carefully enough. “The use 
of the term ‘community’ is far from neutral, as it carries connotations of harmony and 
togetherness” (Fuller, 2007 p. 20). It means that positive thoughts are associated with a 
community of practice, although Wenger argues that they “cannot be 
romanticized”(Wenger, 2000 p. 230). A discussion of the different understandings of 
communities would go beyond the scope of the thesis at this point. I recommend for 
example (Wellman, 1979) or (Jewson, 2007) for further readings. 
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3 PROBLEM FIELD – PRELIMINARY ENQUIRY OF 
INTERNATIONALISATION AT ROSKILDE UNIVERSITY 
A case study as research strategy is especially useful when a contemporary phenomenon has 
to be investigated within its real-life context, especially when the boundaries between 
phenomenon and context are not clearly evident (cp. Yin, 2003 p. 13).  
As I can observe the phenomenon of internationalisation at my own university, it is 
plausible to argue for taking Roskilde University as a case, because I am a part of both the 
local context, as it is my place to learn and study, plus that I know the societal 
surroundings as an international person in the Danish society. I will start with Roskilde 
University as one case, because as an international student, who successively was and is 
becoming a local student, I feel that I can contribute to the internationalisation process at 
RU. Later on I will introduce a second case about successful international cooperation 
between universities. 
This thesis is primarily directed towards RU’s leadership and especially the International 
Office, but in general every employee at RU dealing with international issues. 
3.1 APPLYING THE SOCIAL NETWORK APPROACH 
The social network approach is useful to structure the organisation Roskilde University. 
Since it is unfeasible to incorporate each single member of the organisation, the 
definition of actors helps to generalise and reduce the complexity. The main actors I 
identify as crucial to the internationalisation process are: 
 Roskilde University’s leadership, because the leaders are supposed to develop 
strategies and design the university, also concerning internationalisation 
 
 Roskilde University’s International Office, because it is the administrative unit 
responsible for many internationalisation issues as well as the strategy 
 
 Coordinators and secretaries from RU’s departments dealing with international 
issues, because they need to be involved in the internationalisation strategies 
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3.2 PREREQUISITES OF A COMMUNITY OF PRACTICE – THE LEADERSHIP’S 
INTERNATIONALISATION STRATEGY 
The procedure I chose for this preliminary enquiry is rather structural. All sentences that 
include the keywords “international” and “global” are extracted out of the strategy 20205, 
within which RU’s leadership communicates visions and goals for the university. 
What visisons of the potential of the community are guiding the though leaders, inspiring 
participation, and defining a learning agenda? And what picture of the world serves as a 
context for such visions? 
 
The first important chapter of the strategy is about RU’s role in a global context and the 
challenges globalisation imposes on the university in general. 
The vanguard of globalisation 
Globalisation has diminished the world, but locally it has become larger 
and more diverse. In future, society and workplaces will place altogether 
different straightforward demands on the intercultural skills of citizens 
and employees.  
Roskilde University should upgrade these basic competences as a key 
element in all its study programmes, thereby ensuring that the graduates 
of the university will be qualified participants in the vanguard of 
globalisation. 
The global market for university degree programmes is growing steadily, 
and the task of attracting students from all parts of the world is 
becoming increasingly important for Roskilde University. This places 
heavy demands on the ability of the university to compete on quality of 
learning, to identify global education needs and to enter into 
partnerships with reputable foreign universities. 
The university should further develop its supply of English-language 
university degree programmes to be competitive at a global level, and to 
adapt the strengths of the university within interdisciplinary problem-
                                                     
5 
The whole strategy 2020 can be found as a pdf-file on the appendix-CD. The data source is accessible on RU’s website 
(as pdf file) as well as in a printed version. 
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orientation to the cultural diversity characterising a cosmopolitan 
student population.  
Roskilde University should therefore make targeted efforts to develop 
teachers’ and other employees’ intercultural skills and create a better 
framework for a well-functioning global campus. (page 3 in the strategy) 
This section of the strategy shows that the leadership’s picture the world includes a global 
dimension. The main challenge lies within the competition for students as well as 
employees on a global education market which requires intercultural skills, qualified 
English-language university programmes and partnerships with reputable foreign 
universities. The authors of the strategy use some strong metaphors for describing their 
vision of RU in 2020: The university is among the vanguard of globalisation with qualified 
graduates and hosts a cosmopolitan student population on a well-functioning global 
campus. 
The problem is that partnerships with reputable foreign universities are pursued by many 
universities. The question is what happens to diversity and the uniqueness of each 
university, if all of them are striving towards being like or having agreements with the 
most famous and established universities like for example Harvard, Oxford or Yale?  
The following chapter of the strategy deals explicitly with internationalisation. This shows 
that leadership indeed is aware of, that the internationalisation process is and should be 
taking place at RU. I will analyse this chapter section for section so that it is easier to keep 
the overview. 
Internationalisation 
Roskilde University should continue working to become an international 
university by aggressively developing the international dimension in both 
research and education.  
The aim is to offer research and study programmes of the highest 
international standards and educate international, competitive graduates 
for the global labour market of the future.  
Internationally, Roskilde University should be recognised for the 
educational standards and methods resulting from the special work forms 
and structures of the university involving project organisation and 
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interdisciplinary science and should be an attractive collaborative 
partner on the international education market. 
The strategy concerning internationalisation at RU is supposed to be an aggressive 
development of the international dimensions: research and education. The authors 
postulate highest international standards. It would be interesting to read not only about 
the visions but also see an action plan including arguments for what these standards 
contain and how those can be conciliated with the special work forms at RU 
(interdisciplinary research and project work). They wish to be an attractive collaborative 
partner on the international education market. This contradicts the first passage about 
globalisation, where they speak of competitiveness on the global education market. There 
is a dualism in competing with other universities on the one hand and collaborating with 
them on the other hand. 
A university reflecting the world  
The international profile of Roskilde University should benefit research 
and education programmes, so that researchers and students feel they act 
in an internationally oriented environment and culture qualifying them to 
better meet the challenges of globalisation in Denmark as well as abroad.  
The university should be a broad mix of nationalities in respect of 
employees and students, education programmes should reflect global 
conditions in terms of contents, and activities should contribute to 
democratisation and sustainability in countries collaborating with the 
university and from where students are recruited.  
The foreign students should represent a multitude of nationalities 
creating an international study environment with great diversity.  
Study abroad programmes should be a natural part of all studies, and the 
students of Roskilde University should be provided with good 
opportunities to study abroad in order to acquire not only subject-
related, but also intercultural skills and linguistic understanding. 
In this section the authors of the strategy elaborate further on a vivid picture of an 
international campus or study environment with great diversity. Collaboration with 
countries from which they in return recruit students demonstrates again the above 
mentioned dualism of collaboration and competition. Collaboration requires trust and 
mutuality meanwhile competition happens without respect to the other university. 
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International alliances with innovative/creative universities  
Roskilde University should seek to make a limited number of strategic 
alliances with leading foreign, innovative universities that share the 
same distinguishing feature of problem-oriented and interdisciplinary 
research and teaching.  
The collaboration should focus on the development of research 
collaboration within spearhead areas, platforms/incubators for special 
action areas, development of common (elite) education programmes and 
benchmarking projects. The alliances should comprise Norwegian, European 
as well as international partners. (page 12) 
The last section of the strategy 2020 dealing with internationalisation picks up the 
popular idea of creativity and innovation that might be inherent in collaborating in 
international alliances. But the authors limit the possibilities by selecting only leading 
universities, having the same features. The question is, if a concentration on partners that 
think and work similarly, would lead to innovation. Aren’t universities with a similar 
profile the biggest concurrence on the global education market? 
The strategy does not incorporate the internal potential of becoming international 
through existing relations from each individual to other individuals in the world. It is a 
paradox to centralise on the one hand many tasks in the International Office without 
paying much attention to the already existing routines and structures at each 
department. By doing so, existing well-established personal international relations from 
some departments can become weaker. Consequently the process of centralisation and 
formalisation is strengthened at the expense of the internationalisation process. 
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3.3 THE INTERNATIONALISATION EVENT 
These are the questions representing the third community dimension introduced in 
section 2.2.3.. 
What events and interactions weave a possible community of practice around 
internationalisation at RU? Is there an ability to raise troubling issues during discussions? 
The event I participated in was called “International Information Day” (IID) and arranged 
by RU’s International Office (IO) which is dealing with internationalisation on an 
administrative basis. The reason why this event had been arranged was a restructuration 
giving the IO more resources in staff and some new tasks. Previously the IO consisted of 
only three employees, who from the beginning of 2007 on got support by a new 
established position for a head of department and three additional employees. The fact 
that a department dealing with international issues is equipped with more personnel is in 
itself an indicator for the ongoing internationalisation process at RU, gaining more and 
more attention and importance. 
The IID was started with an introduction of the core tasks of the International Office: 
 International mobility and exchange (incoming/ outgoing) 
 NEW: admission of international full-degree students 
 International cooperation 
 Support services and infrastructure 
 NEW: international marketing 
 NEW: external funding from international funds (information and guidance – help 
to self-help) 
 NEW: Strategy and policy 
In the next subchapter these core tasks will be discussed in relation to the observations 
made during the event. I will especially focus on the plans concerning international 
cooperation. 
3.3.1 OBSERVATIONS MADE DURING THE INFORMATION MEETING 
As I participated in the event I had the impression that many of the attending employees 
were apathetic or sceptical. Some were quite opportunistic because they feared to lose 
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ground to the International Office, especially concerning tasks related to mobility and 
exchange6 (first bullet point).  
Only very few, like for example the secretary from Humanistic International Basic (HIB) 
studies were active and asked a lot of questions.  
Constructive critique was expressed by the coordinator from the computer science 
department, but was off-pressed by the International Office staff, who only said that a 
new webpage was on their wishing list. Unfortunately they did not recognize the value 
that this department could have contributed with know-how to the launch of a new 
webpage. 
There occurred a situation of confusion, where the Chinese employee from the 
International Office suddenly started talking in English. This seemed to challenge many 
participants, so that they just overheard his comments and continued to talk in Danish. 
This situation exemplifies quite well the linguistic challenge international students can 
meet on campus. But I will not elaborate on the language difficulties any further.  
It can be concluded that there are different perceptions of how international RU actually 
is, how international it should be and what problems this specifically entails for each 
employee at the departments. One central problem is how to get additional money to 
cover the expenses internationalisation causes at the single institutes. A problem, the 
International Office staff did not want to discuss more deeply in this meeting, which was 
taking place on a really general level only introducing the core tasks without going too 
much into details. 
3.3.2 INTERNATIONAL COOPERATION 
International cooperation is outlined as one of the core tasks. Lately the International 
Office as well as RU’s leadership have been active to find cooperation partners especially 
among Chinese universities. One other example is a meeting with the leadership of an 
Icelandic university visiting RU. 
On March 14, 2008 a delegation from the University of Akureyri, Iceland, visited RU in 
order to exchange information about cooperation in education programmes and study 
                                                     
6
 see appendix: Notes_International Information Day 
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structures as well as internationalisation. According to Rasmus Ole Rasmussen, who had 
been invited to this meeting, due to his good relations to the Arctic region, among others 
also this university, reported that he was wondering why there were no scientific 
employees as for example the international coordinators involved in the meeting, as he 
was the only academic among administrators and leaders from both universities, talking 
about cooperation and collaboration possibilities. When looking at the program for the 
visit7, it seems as if it was more a marketing event for RU combined with some 
discussions. First during lunch in the afternoon collaboration possibilities were on the 
agenda. But on the other side one could argue that the delegates from Iceland also 
mainly were administrative representatives. Asking Rasmus Ole Rasmussen, he let me 
know that those people also were involved in teaching and curriculum activities, since 
Akureyri is a rather small university. They came with the purpose to introduce especially 
one educational program: A master in circumpolar law, where they hoped for 
cooperation possibilities with RU. The problem is that RU does not have any specific 
juristic educations, a fact which could have been found out before the meeting.  
If the responsible persons for this meeting knew that before, why weren’t more 
international coordinators invited in order to find common research fields or similarities 
in education, as courses that could supplement each other at each of the universities? It 
could have been limited to those coordinators from subjects the two universities knew as 
being closely related. The advantage would also have been, that the professional 
coordinators would have met face-to-face, so that they could start a collaboration 
building on trust and mutual understanding. If it went well the two leaderships might 
have agreed on collaboration fields, but according to Rasmus Ole Rasmussen these 
possibilities were not communicated. There was no flow of information to the 
international coordinators that there is this collaboration possibility with Akureyri at all. 
And even if maybe an e-mail was sent out to the coordinators, they might not have felt 
the necessity to engage in building up on the contact initiated by administration, because 
of lacking detailed information about common research interests and study programmes. 
In my opinion it is the task of the administration and especially the International Office to 
evaluate common interests between the universities in advance and prepare a meeting 
                                                     
7
 See file ‘agenda visit from Akureyri’ on the appendix-CD. 
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that involves the international coordinators. It would have been interesting to have a 
closer look at the possibilities in terms of external financial resources for joint research 
projects or the exchange of students. 
3.4 CONCLUSION 
Here I will summarise and conclude the main findings from the preliminary enquiries of 
the information event and the leadership’s strategy, applying the in section 2.2.3 
introduced general question for the discussion of the problem field. 
What are the opportunities to negotiate internationalisation? Do individuals engage in 
the discussion and exchange knowledge to address similar problems related to the 
internationalisation process? 
There is not much enthusiasm (learning energy) about the ideas and plans (enterprise) 
introduced by the International Office. Leadership for international tasks has more or less 
been distributed to the single departments and their international coordinators until now. 
With the event, the International Office signalises a change:  
Namely, centralisation of internationalisation tasks which is taking away responsibility 
from the coordinators and secretaries. Some might be relieved to slip from the 
administrative burden so that they align to the centralisation practice, but some might 
experience this as interference in their daily routines. The problem is that the message 
from the International Office signalises the process of centralisation and not of 
internationalisation.  
Similar to learning energy is also “mutuality as the depth of social capital of a community 
of practice, which includes trust, honesty, contribution to the enterprise, addressing 
problems, helping each other” (Wenger, 2000 p. 227) not sufficiently pronounced. The 
participants including the International Office are for example not able to raise the 
troubling discussion of financing English-taught programmes. 
It can be concluded that if the two community elements enterprise and mutuality are 
nearly non-existent between the International Office employees and the international 
coordinators and secretaries, we can hardly speak of a community of practice concerned 
with internationalisation at Roskilde University. Only if a community of practice exists 
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can the members develop a shared repertoire and be able to reflect. The modes of 
belonging cannot be evaluated to their full extend either, if the elements cannot be 
identified. 
Nevertheless there is an opportunity for negotiating internationalisation at RU. The 
problem is that neither the potential members of a community of practice nor the 
International Office are aware of the effect a close internal collaboration could have on 
the internationalisation process. Similar problems are addressed during the event and 
many participants engage in the discussion, but they have not yet developed a shared 
repertoire.  
Thus, I argue that there are opportunities for a joint enquiry on internationalisation. 
This demands a more detailed research into each participants’ (for example international 
coordinators) motivation and ideas, a certain openess from the International Office, as 
well as support from the leadership in general. Reality and the leaderships visions are 
diverging immensly until now. But since it is the strategy for 2020 it is not too late to 
become active. 
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4 PROBLEM DEFINITION, HYPOTHESIS AND RESEARCH QUESTION 
Helpful to meet internationalisation on a broader front from the inside of Roskilde 
University, could be a community of practice consisting of different employees at RU 
dealing with international tasks, in order to face the difficulties of internationalisation. 
Some of the participants of the information event, as for example the secretary from HIB, 
but also the constructive computer science coordinator, as well as the sceptical 
geography coordinator, could become potential members of such a community. The task 
of the International Office staff would then be to facilitate meetings and knowledge 
exchange, instead of concentrating on external marketing activities for the university.  
My first point is that a concetration on the establishment of a community, whose practice 
consists of dealing with international issues and tasks across the single departments and 
in close cooperation with and support from the International Office, should be prioritised. 
Concerning international cooperation with other universities as for example Akureyri, the 
International Office and leadership shouldn’t be the ones meeting international partners 
in the first instance.  
My second point is that an awareness of the internal potential and facilitation of existing 
international ties of academic employees to other researchers in the world, would be a 
more sustainable way to international collaboration. The university’s leadership including 
the International Office should use and draw on the existing scientific and especially 
student-exchange-based comunities of practice, many academic employees and 
especially international coordinators nowadays are engaged in. The objective should be 
to build up international relations to other institutes based on these personal and often 
trustful networks. In that way universities can overcome thedualism of competition and 
collaboration as described in section 3.2.. 
Thus, what can be called the internal dimension is important for building a possible local 
community of practice, where the practice consists of giving RU a more international 
profile, while at the same time such a community could be the driver behind international 
cooperation activities, supported by leadership and the International Office.  
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So the first research question is aiming at the evaluation of the internal potential of 
personal international networks of one exemplary international coordinator and how he 
received the messages from the International Office about the changes. 
4.1 RESEARCH QUESTION I 
What are the main concerns of the international coordinator about the changes 
communicated by the International Office at Roskilde University? Is there a potential 
for more cooperation and collaboration in his personal international social networks? 
 
4.2 FROM A PROJECT IN COMMUNICATION TO A COMBINED THESIS IN 
COMMUNICATION AND GEOGRAPHY 
Writing a thesis is a process. In my case the final project in communication studies 
developed in a way, which necessitated the embracement of an international perspective 
or example, as I was writing about internationalisation. I first considered the agreements 
of bilateral student mobility programs, like Erasmus/Socrates or Nordplus in Europe and 
Scandinavia as examples for the international perspective. But then I quickly realised that 
the focus would move from employees to students and a more legal perspective including 
rules and orders. 
Then I heard about the University of the Arctic (UArctic), which is a network of 
circumpolar universities, RU also is a member of. The fact that Roskilde is physically 
located quite far away from the Arctic region, made me curious about the backgrounds of 
the membership. I found out that one employee of RU is the main initiator of that 
membership, due to his professional interest in the Arctic region. This was exactly an 
example of an employee of RU, participating in an international social network.  
It sounded interesting that a university could exist across borders of 8 countries (Norway, 
Sweden, Finland, Russia, Canada, USA, Iceland, Denmark (Greenland, Faroe Islands)). Even 
more interesting was, why such a rather big and dispersed organisation seemed to be 
working fine with an international profile from its very beginning. I learned about the 
background of UArctic and felt its spirit during a field trip to Rovaniemi, Finland, where 
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the secretariat of UArctic is based and where I met and interviewed some people involved 
in the organisation. 
4.3 UARCTIC AS EXAMPLE FOR SUCCESSFUL INTERNATIONAL COOPERATION 
The organisational form in networks can be understood as a consequence of a highly 
mobile and globalised world. Especially the case of an “Arctic” university, which is 
physically dispersed in one world region and goes across national and continental 
borders, shows an interesting trend. Here is how the organisation defines itself and a map 
of the Arctic region displaying the over 110 members (red circles): 
“The University of the Arctic (UArctic)8 is a cooperative network of universities, colleges, 
and other organizations committed to higher education and research9 in the North. Our 
members share resources, facilities, and expertise to provide post-secondary education 
relevant and accessible to students and communities of the North.” ( UArctic Board of 
Governors, 2008 p. 3). 
                                                     
8
 Official website: http://www.uarctic.org 
9
 UArctic defines Higher Education broadly to include all post-secondary education and training. The term research 
includes knowledge generation and transfer and embraces all forms of knowledge, traditional and indigenous 
knowledge as well as common scientific knowledge” ( UArctic Board of Governors, 2008 p. 3). 
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FIGURE 3: MAP OF ARCTIC REGION AND THE MEMBER MEMBER INSTITUTIONS (RED CIRCLES) OF THE UNIVERSITY OF THE ARCTIC 
(SOURCE: SECRETARIAT OF UARCTIC, ROVANIEMI, FINLAND)  
One of UArctics' three values besides holistic learning and interdisciplinary knowledge 
generation and diversity in terms of culture and language, is circumpolarity: 
“UArctic promotes a northern voice in the globalizing world that reflects a shared regional 
identity across all eight Arctic states and among all Northern peoples and cultures” ( 
UArctic Board of Governors, 2008). 
This value includes the community-thought “We are the people of the Arctic”, which 
again can be one reason for the success of this relatively young organisation, founded in 
2001: 
“As an idea, UArctic is bold and visionary. The idea that post-secondary institutions 
would create a common Circumpolar curriculum that would be taught cooperatively 
across eight Arctic countries [...] seemed almost fantastic in the late 1990s. UArctic, 
however, has been a remarkable success” (Poelzer, 2007 p. 28). 
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I want to have a closer look at this “however” and find out what led to this unique 
organisation. Bill Heal, one of the important drivers in the initiating phase of UArctic, 
gives the answer: 
„What are the benefits?  The sharing of ideas and experience which lead to new 
insights and to the synthesis of understanding. 2+2=5 
How is it achieved?  Through informal and formal networking, frequent face-to-face 
discussions close to the “real” world, and cooperation. 
Who is involved?  A combination of people from different disciplines, experience and 
approaches, but with a common focus. With a group of people combining relatively 
unconstrained youth and mature experience. 
How does it happen?  Often in an unplanned, bottom-up, opportunistic manner. 
Serendipity! 
What are the products?  In addition to the hard science papers, an unmeasurable 
output is the production of and international group of people whose education was 
dramatically expanded and contributed greatly to subsequent cooperation“ (Heal, 1998 
p. 25). 
I suppose that when Bill Heal several times is writing about an international group of 
people, informally and formally networking and sharing experience, those people can 
be defined as an international community of practice. It means that “academics, who had 
worked for years in circumpolar educational cooperation” (Poelzer, 2007 p. 29), gather in 
an international community of practice, in order to bring the idea of a circumpolar 
university network to life. Hence, I take look into this international community of practice 
in the following part. 
My hypothesis is that the internationalisation process at Roskilde University could be 
inspired by the example University of the Arctic and its community of practice. If an 
international cooperation with members from 8 countries, speaking many languages, is 
possible why isn’t the creation of a community of practice around internationalisation 
possible at a single university?  
This leads to the second research question: 
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4.4 RESEARCH QUESTION II 
To what extent can Roskilde Universities’ ambitions to become more international be 
inspired by the communities of practice and the social networks approach, applied to 
the University of the Arctic as an example for an international organisation? 
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5 APPROACHING THE UARCTIC NETWORK 
Since the University of the Arctic seems to be a successful international formal network, I 
want to look behind these visible functional bonds between the different institutions 
involved. I am interested in the personal social networks that led to the formalisation and 
forming of the UArctic network. 
Because UArctic has more than 100 members spread over the Arctic region, I borrowed 
an analytical approach from actor network theory (ANT): 
“ANT speaks of social ordering and social organizing, rather than social order and social 
organization, so as to emphasize the contingent, emergent nature of network ties” 
(Jewson, 2007 p. 77).  
One analytical idea of this approach is to imagine oneself as an ant, starting somewhere 
in the network and following the ties through the network to other actors. This is 
especially advantageous if social networks are understood as dynamic formations. 
Since they are not static, it is difficult to outline a start and an end of networks, briefly to 
define its boundaries. Since it is difficult to get in touch with employees of each of the 
involved institutions, I took the chance to interview actors, who I was able to meet and 
talk to in person. This was possible for me at a workshop that was held in Denmark as one 
of the many activities during the International Polar Year. Researchers engaged in the 
Arctic met to discuss the political economy of northern regional development, indeed a 
community of practice. 
I compared the list of participants with the list of member institutes of UArctic (see 
appendices) and found out that Jon Halkur Ingimundarson (JHI) from Stefansson Arctic 
Institute in Akureyri, Iceland and Chris Southcott (CS) from Lakehead University in 
Thunder Bay, Ontario, Canada matched both lists and consequently should be somehow 
involved in UArctic and know something about its history and important persons for 
UArctic. 
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A blank piece of paper was used as supportive tool during the interviews10, where the 
informants were asked to draw their personal network and understanding of UArctic on. 
They were requested to write down the name of the persons they considered as 
important key persons in the Arctic network and who they personally knew.  
The following personal stories about getting involved in UArctic are based on extracts 
from the interviews, which have only partly been transcribed11. The method of identifying 
interpretative repertoires will be introduced later. 
5.1 JHI ABOUT GETTING INVOLVED IN UARCTIC 
JHI from a very small research unit in Iceland encountered the University of the Arctic at a 
conference in Whitehorse in spring 1998. Already in fall same year he participated in a 
meeting of the Arctic council in Fairbanks. He was surprised that most of the participating 
representatives came from rather small institutions as for example from Akureyri, but 
that also “big players” were involved as for example University of Alaska, Fairbanks. In the 
interview he mentioned that the first meetings were very different to how the meetings 
are today.  
Now people have assigned tasks but back then it was brainstorming, people 
were talking about everything and a lot of time was spent. 
Thus informal talk and brainstorming led to the advancing wheel of UArctic which was a 
program named bachelor of circumpolar studies. 
“Then, the idea of bachelor of circumpolar studies (BCS) was born by Aron 
Senkpiel and Sally Webber and I was asked to become the responsible 
person for one of the cornerstones of the early UArctic.” 
The interviewee denoted the BCS as ‘cornerstone’ and also ‘flagship’ of UArctic, which 
had to be defended because it secured undergraduate education covering the whole 
Arctic region and all disciplines. Using such metaphors shows that he was personally 
involved and eager to promote the program. Then he explained the further development 
from BCS to UArctic from his point of view: 
“The principles of BSC have become principles of UArctic. 
                                                     
10
 The interview guides can be found on the appendix-CD. 
11
 The interview soundfiles can be found on the appendix-CD. 
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BCS‟s 3 legs are still important: The core was the North2North mobility 
program for students, then there was the Arctic learning environment on 
the web and third the NorthTrex faculty mobility program to send 
teachers. Then further graduate education was wanted.” 
This further graduate education developed into thematic networks, which are 
“networks created from people interested in particular topics from the 
different member institutions. They are like the rest of UArctic 
decentralized. Today we are seeing those thematic networks creating 
graduate programmes, the first will start next fall on global change in 
the the Arctic. 
One can conclude that my observations made at RU also happen at other institutions of 
higher education and also in the Arctic region because according to the interviewee there 
is a necessity for focussing on global change in the Arctic in a graduate program. The 
thematic networks can also be called communities of practice, since researchers gather 
around a specific topic in order to for example establish common graduate programs and 
conducting collective research. 
5.1.1 THE FOUR COMMUNITIES OF PRACTICE 
The interviewee’s repertoire, when asking for the people involved in UArctic, is structured 
depending on the involvement in different communities of practice related to the Arctic. 
Those are the BCS12 community, the Northern Research Forum (NRF)13, the Arctic council 
and the Scandinavian Seminar14. 
5.1.1.1 BCS – THE VISIONARY COMMUNITY 
The community consists of Jon himself, (late) Aron Senkpiel and Outi Snelman. 
It (the idea of UArctic) was very opportunistic, also driven by the 
enthusiasm of Aron Senkpiel. He put so much into it. 
Late Aron Senkpiel, he is still with me. We inspired and complemented 
each other, I argued with him, he had romantic feelings about indigenous 
people, he inspired me to be enthusiastic. 
                                                     
12
 For more information about the program: http://www.uarctic.org/singleArticle.aspx?m=39&amid=5193  
13
 Official website: http://www.nrf.is  
14
 Website showing the link to UArctic: http://www.scandinavianseminar.org/index.php?id=83  
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Thus, Aron Senkpiel can be identified as one of the driving people behind the 
establishment of UArctic and he inspired with his visions and enthusiasm. I consider his 
role as the visionary. When he died Greg Poelzer from the University of Northern British 
Columbia (UNBC) took over his post. 
And then the person who was always hovering over us was Outi Snelman. She 
was not involved in NRF but she facilitated that Lassi came and gave his 
presentation of that project UArctic. She is the one who got Akureyri 
involved in the Arctic cooperation and she is also the one that worked 
out BCS and all the programmes. 
The metaphor of someone hovering above all other is quite strong. Angels for example 
hover above everything. Thus, Outi can be identified as having the role of a networker, 
foreseeing the advantage in relating two important communities (BCS and NRF) to each 
other in order to facilitate and promote the idea of UArctic.  
But I have to remember Sally Ross, now Webber, she was part of the 
beginning of UArctic with Outi Snelman, Oran Young, Bill Heal and then of 
course I‟ll never forget Ande Sombe. You know, in the first meetings we 
were really thinking “What are we talking about? And then we started a 
new round of discussion with a joik, which is a special Icelandic chant, 
it‟s the Sami way of singing, and joik was really important to these 
meetings: All will come in their costumes and the Yakuti will come in 
their costumes and always have gifts giving. And at the BCS meetings we 
would always have international sandwich nights. 
Social events, recognizing the participants’ different and/or similar cultural backgrounds, 
like the International Sandwich Night, chant and gifts giving seem to have played a major 
role in the becoming of UArctic and the establishment of the BCS program. The 
participant Ande Sombe had the role of a social facilitator bringing the people together 
on a more informal level of interaction and letting them experience and discover their 
common cultural roots. 
The interviewee while drawing the link between BCS and NRF:  
You know I think BCS here and NRF here both under UArctic, even though 
NRF was somehow independent from UArctic. 
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5.1.1.2 NRF – THE RESEARCHER COMMUNITY 
It‟s an own organization and the only forum that supports young 
researchers in the North. Every 2 years we had a meeting with 120 -150 
people. 
The NRF can be considered as a community of academics and researchers who were 
giving UArctic scientific support in the form of contributions to feasibility studies and 
probably also as advisors to political decision makers in the respective countries. 
Oran Young is one of the most famous political scientist of the Arctic, 
he came up with the idea of the Arctic Human Development Board and was 
the chief editor of the Arctic Human Development Report (AHDR)15 which he 
did together with other people from the NRF. He was one of the beginners 
of UArctic. 
The report was surely having influence on politicians around the Arctic region. One of the 
co-authors of the report was Lassi Heininen writing a short chapter about the Arctic as a 
knowledge-based region within this all-embracing report (see page 217).  
Lassi Heininen, one of the co-author of the AHDR, was present at 
University of the Arctic council meeting spring 99, in Iceland, which I 
organized. 
Although I have no prove from the interview, the report and the idea of UArctic somehow 
must have come into life, probably on more informal ways and resulted in the named 
meeting of the council of UArctic, which can be considered as political organ legitimising 
UArctic officially. 
5.1.1.3 THE COUNCIL OF UNIVERSITY OF THE ARCTIC 
Those build the core but there are more: Bill Heal, he was very spirited, 
and then Asgeir Brekke, he was the first president of the council, and 
then (...) you know there are so many. 
It can be observed that his repertoire on UArctic becomes more and more formalised 
along with the establishment of political boards and an evolving decision structure. He 
seems to lose the overview over the people that became involved and remembers only 
                                                     
15 The AHD report can be found here: http://hdr.undp.org/en/reports/regionalreports/other/arctic_2004_en.pdf 
(accessed 27.03.2009, 10:25) 
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few of the very important persons and then moves onto a more regional repertoire 
speaking of persons involved dependent on their regional origin: 
The Russians and the Greenlandic, who were difficult to get involved 
because they thought funding would be taken from them.  
We on Iceland could not tolerate the idea of Greenland not being on board 
and I worked a lot on it and invited the director of the university (of 
Greenland), I talked to him on the phone a lot and then they came on 
board. 
And then the Russians from Apatiti, Larissa, she is really active, and 
from Yakutsk, that was Claudia Federova. These people were also council 
members but they were also in the BCS team. 
The fact that these two Russians were involved in both the more political and formal 
board as well as the BCS team nourishes the notion that the informal ties inside the BCS 
team facilitate the establishment of more formal ties within the council. The metaphor to 
‘come on board’ what one normally does on a ship, is also witnessing a strong affiliation 
to UArctic – it can be seen as the UArctic ‘crew.’ 
5.1.1.4 THE SCANDINAVIAN SEMINAR 
And then, there is a third person: His name is Olaf Heisedal from Norway, 
director of Finmark college and then he was working for the Scandinavian 
Seminar and they had ideas about Arctic undergraduate studies and then 
they heard about UArctic and then he came on board and he really helped 
us to start the foundation principles. Scandinavian Seminar was very 
important: they hosted one of the best meetings we had. They are located 
at Amhurst college, Massachusetts. 
This is an example for that a person bridged the idea of two different communities by 
being engaged in both of them and recognizing the potential that lied within this shared 
vision of an Arctic undergraduate studies program. Thus, Olaf Heisedal became the 
facilitator of also an engagement of American visionary partners. 
5.1.2 MAPPING THE COMMUNITIES OF PRACTICE 
The four circles in Figure 5 symbolise the four previously identified communities of 
practice out of which UArctic has emerged. This is of course the exclusive notion of the 
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interviewee and my interpretation of his drawn repertoire. In the middle there is Outi 
Snelman “hovering” above everything. 
 
FIGURE 4: MENTAL MAP OF INTERVIEWEE JHI, DRAWN DURING THE INTERVIEW ON 02.11.07 IN SKAGEN, DENMARK 
THE RED CIRCLES STAND FOR THE IDENTIFIED COMMUNITIES OF PRACTICE, HAVING A STAKE IN UARCTIC 
 
The visionary community (BCS) 
The scientific community (NRF) 
The Russians belonging to BCS 
team and the council 
 
American/ Canadian visionary 
partners 
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5.2 CS ABOUT GETTING INVOLVED IN UARCTIC 
Chris became involved as the representative of his university to the council of UArctic. 
Later he became the chair of the North2North exchange program. Lakehead University 
was involved because it was first a member of the Circumpolar Universities Association 
(CUA)16. His institution hosted the first cooperation meeting in 1989.  
But it was first 10 years later at the biannual meeting in Aberdeen, 
where I met people working directly on UArctic, mainly Outi Snelman. 
Lakehead University is a member of UArctic because: 
We are a university that is a northern university. We represent the 
northern part of Ontario, which has similar social circumstances and 
geographical conditions as other circumpolar regions although we do not 
lie north of 60° latitude. The university was founded to assist regional 
development in Ontario‟s north, where also a lot of indigenous people are 
living. 
 
FIGURE 5: MENTAL MAP OF INTERVIEWEE CS, DRAWN DURING THE INTERVIEW ON 02.11.07 IN SKAGEN, DENMARK 
The mental map of CS is not as detailed and emotional as the map of JHI. He only sees 
relations between him and four engaged people from which the different communities of 
                                                     
16
 For more information see http://www.uarctic.org/compactArticles.aspx?m=57  
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UArctic grew out of. Since he became involved through the Circumpolar University 
Association, we can identify this as an additional community of practice developing the 
idea of an Arctic university. I assume that it was rather a formal organisation which can be 
considered as the formal forerunner of UArctic. 
5.3 CONCLUSION 
Both interviewees mainly refer to one central person for UArctic: Outi Snelman.  
I found out that she is situated at the International Secretariat of UArctic in Rovaniemi, 
Finland and went on a short field trip in December 2007 in order to interview her. 
As the interviews with JHI and CS show, are UArctics’ several communities of practice 
differentiated and sophisticated due to the geographical scope and the amount of 
participating institutions. It can be expected that more communities of practice within the 
network of the institutions exist. However it is not the intention to identify all 
communities of practice within the network. 
In the analysis for the research question II I will only concentrate on the interpretative 
repertoire of Outi Snelman. The purpose of the interview is to identify her personal 
network inside UArctic in order to be able to get a glimpse into UArctic as an international 
community of practice from a central persons’ position, so to say the personal social 
network perspective on the communities of practice. 
Before the analysis I will relocate the in section 2 introduced approaches (communities of 
practice and social networks) epistemologically and ontologically within organisation 
theory. 
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6 EPISTEMOLOGICAL AND ONTOLOGICAL CONSIDERATIONS 
I ground this thesis within social constructivism, a research tradition introduced to the 
social sciences by Peter L. Berger and and Thomas Luckmann with the influential book 
“The Social Construction of Reality”. Their main concern “is a sociological analysis of 
reality of everyday life” (Berger, et al., 1966 p. 33) and everyday life is defined as a reality 
presenting itself as a reality interpreted by men and subjectively meaningful to them as a 
coherent world (ibid.).  
The authors stress the common-sense character which is inherent when analysing the 
subjective experience of everyday life. The character of consciousness is intentional 
because “different objects present themselves to consciousness as constituents of 
different spheres of reality” (Berger, et al., 1966 p. 35).  
That implies for this thesis, that people experience a university as more or less 
international. For example can RU be present in someone’s mind as a reform university 
from the early seventies, but this person might not necessarily perceive RU as 
international. Differently is an international student, who is starting for example at the 
international track of social science basic studies, perceiving RU as totally international, 
since his student environment is international.  
Luckmann and Berger notice, that one cannot exist in everyday life without continually 
interacting and communicating with others (cp. Berger, et al., 1966 p. 37) and that “the 
language used in everyday life continuously provides [him] with the necessary 
objectifications and posits the order within which these make sense and within which 
everyday life has meaning *...+” (Berger, et al., 1966 p. 35 f.). This quote raises a dynamic 
dimension, as people continually interact and communicate with others, they might also 
change their perception of certain objects, such as a university or internationality. 
“Other realities appear as finite provinces of meaning, enclaves within the paramount 
reality marked by circumscribed meanings and modes of experience” (Berger, et al., 1966 
p. 39). This statement authenticates the self-critical mode, which particularly the 
researcher has to adapt to, if he or she wants to conduct constructivist analyses: The 
admittance and recognition of the fact that there are several realities existing, dependent 
on individual sensemaking, giving meaning and experiencing in everyday life.  
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“The world of everyday life is structured both spatially and temporally” (Berger, et al., 
1966 p. 40). 
“The reality of everyday life is shared with others” (Berger, et al., 1966 p. 43). 
“The most important experience of others takes place in the face-to-face situation, which 
is the prototypical case of social interaction (ibid.). 
When summarizing these general quotes, the outcome is the essential connection of the 
two subjects I am integrating in this thesis: Communication is always also social 
interaction taking place in somehow structured space and time. Giddens distinguishes 
“communication as a general element of interaction” from “communicative intent”, 
which expresses what an actor ‘means’ to say or do (Giddens, 1984 p. 29).  
Communication across time can be considered as discourses because actors use 
‘interpretive schemes’ as modes of typification, which are incorporated within actors’ 
stocks of knowledge, applied reflexively in the sustaining of communication (cp. ibid.). 
The changing perception of talk about or meaning-giving to the structuration of space 
over time, which is embodied in terms like globalisation, internationalisation, enhanced 
mobility, global players or markets, international or cross-country cooperation adds a 
spatial dimension to the equation. One example is the creation of international networks 
of universities based on communities of practice, consisting of several members who 
interact, give meaning and make sense while they experience. 
At this point, it seems most likely to have a closer look at discourse analysis for my 
constructivist research about spatial and social changes across time. I will first turn 
towards discourse analysis after having introduced different organisation theories and 
relocated the communities of practice and the social networks approaches within the 
discourses on organisational change and agency. 
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7 ORGANISATION THEORIES 
The outlined political, legal and economical circumstances for universities in the 
introduction can be considered as what is labelled “Environment” in the figure below. The 
circles surrounded by the environment can be used to conceptualise universities as 
organisations. The five dimensions... 
 Social Structure 
 Culture 
 Physical Structure 
 Technology  
 and Power (symbolised by the grey background) 
...show the variety of foci the researcher can have on organisations. I have chosen to 
relocate the communities of practice and the social network approach within organisation 
theory, precisely because there is a certain multidisciplinarity, which is well symbolised by 
the overlapping circles and the underlying power in the figure. 
 
FIGURE 6: THE INTERNAL DIMENSIONS OF ORGANISATIONS (HATCH, ET AL., 2006 P. 19) 
Thus, all dimensions are in reality interdependent, but they cannot be processed 
inclusively for the two organisations (RU and UArctic) I have chosen as cases for this 
thesis. When the communities of practice and the social networks approach are 
considered, it is obvious to concentrate on a discussion of social structure, which doesn’t 
mean that the other dimensions are less important. 
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7.1 ORGANISATIONAL SOCIAL STRUCTURE 
Organisational social structure is the concept that has been dealt with most intensively 
and across all disciplines concerned with all forms or organising.  
“In organization theory, social structure refers to relationships among people who 
assume the roles of the organization and to the organizational groups or units to which 
they belong. (Hatch, et al., 2006 p. 101)” Thus, the social networks approach allows a 
social structuring of the organisation into organizational groups and units, which can be 
identified as nodes. Ties or bonds were identified as relations in social networks. 
Relations become relationships among people, when meaning is given to the relations. 
The communities of practice approach with the concept of the 3 modes of belonging: 
engagement, imagination and alignment, contributes to the understanding of 
organisations as social structures. 
Epistemologically the concept of social structure has undergone a shift from purely 
modernist inspired application of structure as determining human behaviour and 
organizational performance, where social structure is used as a tool to control 
organizational outcomes (cp. Hatch, et al., 2006 102) towards a more symbolic-
interpretative prespective focussing on subjective interpretations of social structure: This 
produced structuration theory and models of organizations as communities of meaning“ 
(Hatch, et al., 2006 p. 102).  
I will not elaborate on Anthony Giddens’ structuration theory17 any further.  
Looking for meanings, individuals are giving to symbols with an interpretative approach, 
calls for a rather cultural than a structural lens. Anyhow I agree with Mary Jo Hatch, who 
sees communities of practice as culturally sensitive theory of organizational social 
structure.(Hatch, et al., 2006 p. 127). It is here were the overlap of the circles standing for 
social structure and for culture in the figure showing the multiple diciplines that play into 
organisation theory becomes clear. 
The „interpretive schemes for defining what symbols mean (e.g., language games, 
discourses and speech genres)“ (Hatch, et al., 2006 p. 124) will be used as analytical tool 
                                                     
17
 See for further information for example: (Giddens, 1984) or (Bourdieu, 1990) 
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for identifying utterances of persons inside organisations, that signify or give meaning to 
social structures in the form of communities of practice or social networks as well as 
agency and change concerning internationalisation. 
7.2 AGENCY AND CHANGE IN ORGANISATION THEORY 
There is neither just one way to look at organisations nor is there one clear definition. In 
the article “Things fall apart? Discourses on agency and change in organisations”, 
Raymond Caldwell (Caldwell, 2005) introduces a useful discussion of the different foci 
that try to explain and evaluate the diverse phenomena occurring within organisations. 
He “presents a selective, synthetic and critical historical review of some of the literature 
and empirical research on agency and change in organizations” (Caldwell, 2005 p. 86). 
That means that the four discourses on agency and organisational change are neither 
inclusive nor exclusive. The author identifies discourses as  
“forms of language, meaning and interpretation representing and shaping relatively 
coherent social, cultural or disciplinary fields of knowledge and practice that embody 
contextual rules about what can be said by whom, where, how and why” (Caldwell, 2005 
p. 86).  
Hence, we will now get an impression of the discourses going on among organisation 
theorists, who work on theoretical as well as practical ideas about agency and change in 
organisations. Caldwell identifies 4 scientific discourses which will be introduced in the 
following.  
7.2.1 RATIONALIST DISCOURSES 
Rationalist discourses tend to give priority to centred agency, concepts of planned change 
and the possibilities of strategic action” (Caldwell, 2005 p. 86). The most influential 
scientist contributing to the discourses is Kurt Levin18 with his many contributions to the 
field of organisational development (OD). Caldwell admits that it is impossible to 
reference to all of Lewin’s work and therefore concentrates on four key attributes: 
rationality, expertise, autonomy, reflexivity.  
                                                     
18
 Kurt Lewin (1890-1947) is among the founders of modern social psychology and had decisive influence on 
organisation theory as well as other scientific fields. Famous quotes are: „If you want truly to understand something, try 
to change it“ and “There is nothing so practical as a good theory.“.For further information: (Smith, 2008) Main work: 
(Lewin, 1951) 
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7.2.1.1 RATIONALITY 
All three of Levin’s core concepts “force field analysis”, group dynamics” and “action 
research” are seen as a rational participative methodology of behavioural change (cp: 
Caldwell, 2005 p. 88). Further rationality is implied in Lewins famous model of 
organisational change: The three-stage process of „unfreeze, move and r(e)freeze“ (cp. 
for ex. Hatch, et al., 2006 p. 309). This model suggests that organisations are systems with 
rather static pattern and implies that changes can be conducted by simply changing the 
structures of group behaviour in three steps. This allows to put an expert in the form of a 
change agent or action researcher in the centre. He „acts as a feedback mechanism 
ensuring transitions between states of stability while helping to diffuse or dissipate 
resistance“ (Caldwell, 2005 p. 88).  
7.2.1.2 EXPERTISE 
This leads to the second key attribute: Expertise. „The paradigmatic OD consultancy role 
is, however, that of the ‘process consultant‘ as defined by Edgar H. Schein: „The process 
consultant seeks to give the client insight into what is going on around him, within him 
and between him and other people“ (Caldwell, 2005 p. 89) from (Schein, 1988 p. 27). 
Schein is the most prominent contributor to the discussions on culture in organisations 
(Schein, Edgar H. 1965, 1987, 1999). His main concern is to show that culture matters for 
leadership: “Culture and leadership are two sides of the same coin” (Schein, 2004 p. 22). 
He defines the culture of a group formally  
“as a pattern of shared basic assumptions that was learned by a group as it solved its problems of 
external adaption and internal integration, that has worked well enough to be considered valid 
and, therefore, to be taught to new members as the correct way to perceive, think and feel in 
relation to those problems” (ibid. p. 17). 
This point of view on the culture of groups can be related to the communities of practice 
approach: 
“Patterns of shared basic assumptions that was learned by a group” can be understood as 
a domain of shared interest making up the community of practice. The community 
elements enterprise (learning energy), mutuality (trust) and repertoire (self-
consciousness) of the group are essential. 
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“It solved its problems of external adaption and internal integration that has worked well 
enough to be considered valid and, therefore, to be taught to new members as the 
correct way to perceive, think and feel in relation to those problems”. Problem solving in 
groups is also always a form of alignment of activities that are sufficiently aligned with 
other processes (cp. Wenger, 2000 p. 227 f.) 
These parallels support the assumption that the communities of practice approach is a 
culturally sensitive approach to social structures. 
At a university as an organisation with many groups, problems related to the 
internationalisation process, have always been handled and assumed similarly by 
different groups. There might be different perceptions among the members of such 
groups inside a university. It is not easy for a leadership to identify the different groups 
within an organisation, especially if it is a hybrid organisation as RU. My intention is to 
sensitize the leadership for those different perceptions of the internationalisation 
process. 
This is necessary because” if they do not become conscious of the cultures in which they 
are embedded, those cultures will manage them” (Schein, 2004 p. 23). 
7.2.1.3 AUTONOMY 
Third, autonomy leads to the question of the researcher’s autonomy and his goal of 
researching with a practice perspective. If it is rational persuasion, then the change agent 
will simply be used by the initiators (leaders, managers) that want rational change. 
Consultants are often called for rationalisation, for example in the form of downsizing 
labour force. Leaderships can in that way make the consultant responsible for their 
decisions and hide behind a report of an external consultant. The salary for the consultant 
puts him into an autonomous dilemma. Relating this to the triple helix approach, it is 
often the case that private companies offer consultancy services to state or even 
university leaderships. Regarding RU it was for example the private consultancy firm 
Deloitte, who was paid for an analysis of the administration of RU. (Deloitte Business 
Consulting, 2006). But what would have happened if the leadership of RU would have 
drawn on its own resources for such an analysis, as for example a joint research group 
consisting of a cross-disciplinary team of researchers and/ or students? Financial 
resources that were used for the rather expensive consultancy product could have been 
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used internally. But it is also a question of mutual trust and power relations between 
central administrative bodies and the members of departments to let someone internal 
peer over their shoulder. This would only be rewarding if action research is identified with 
empowerment. Then it becomes a mechanism for joint consultations within an agreed ethical 
framework (cp. Caldwell, 2005 p. 90). It is here were the close connection between social 
structure and power becomes visible. 
Coming back to my intention to consult RU’s leadership in the internationalisation 
process, the advantage is that I am not financially depended on the leadership. My work 
is that of a consultant, but I will probably be rather critical towards the leadership’s way 
of conduct and can more easily resist the temptation to produce a consultancy product 
which is in line with their expectations and ideas (see critical evaluation of the strategy 
2020 and the observations at the information event). I am autonomous from the 
leadership, but not from my own background as international student. 
7.2.1.4 REFLEXIVITY 
This leads to the fourth key attribute: reflexivity. Caldwell mostly criticises the attempts of 
OD researchers to reflect about the role of action researchers. He claims that the action 
researcher will struggle in between practice and theory: “*...+ the practitioner is the 
scientist in action involved in and yet detached from both his subject and the diagnostics 
of practice” (Caldwell, 2005 p. 91). I am going to avoid this dilemma by taking a 
constructionist view that allows me to reflect upon my role. In that sense I am following 
Schein’s postulation that “the process of relating to others have decisive influences on 
outcomes and most themselves become objects of diagnosis and intervention if any 
organization improvement is to occur” (Schein, 1988 p. 17).  
7.2.1.5 CRITIQUE TO RATIONAL APPROACHES 
The critique to the rational approaches to change in organisations is various and comes 
mostly from contextualist and constructionist discourses. The OD thought of “planned 
change, conceived as a rational and linear process within relatively stable organizational 
systems” (Caldwell, 2005 p. 92) is questioned. This assumption puts the change agent into 
a power position of a master, who can handle everything and everyone. OD practitioners 
have reacted on the critique and broadened their scope to issues of power and culture. 
The role of the change agent has shifted from a master-position to the role of an expert, 
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selling change tools and solutions. This implies that the change agent gets more involved 
in the process and consequently his autonomy diminishes. 
The social psychologist Kenneth Gergen questions the role of individual, rational agents, 
since an individual comes into rationality only within a relational process (cp. Gergen, 
2003 p. 46). He proposes the concept of relational responsibility in order to “bracket the 
tradition of individual autonomy, out of which the presumption of individual 
responsibility, blame, alienation and guilt arise” (Gergen, 2003 p. 53). By focussing on 
relations they go beyond the concept of autonomy. This relational perspective is suitable 
to overcome the shortcomings of rationalist approaches to change and agency in 
organisations. Social network approaches are modernist inspired, but they incorporate 
relations as ties, which maybe gives the possibility to overcome the shortcomings of more 
traditional modernist theories. The idea to take a more relational perspective will be 
discussed after having introduced the other three discourses on organisational change. 
In contrast to these rationalist discourses, are the so-called contextualists calling for a 
holistic approach to agency and change in organisations. They emphasise the importance 
of the context when solving problems. 
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7.2.2 CONTEXTUALIST DISCOURSES 
Contextualists as for example Henry Mintzberg19 oppose planned change approaches by 
exploring contexts, content, and processes of change together with their 
interconnectedness through time (cp. Caldwell, 2005 p. 93) from (Pettigrew, 1997 p. 268). 
Embedding agency in context has according to Pettigrew „five internally consistant 
guiding assumptions: 
1. embeddedness, studying processes across a number of levels of analysis; 
2. temporal interconnectedness, studying processes in past, present and future time; 
3. a role in explanation for context and action; 
4. a search for holistic rather than linear explanations of process; and 
5. a need to link process analysis to the location and explanation of outcomes” 
(Pettigrew, 1997 p. 340)”. 
7.2.2.1 CRITIQUE TO CONTEXTUALIST APPROACHES 
Such a process-oriented approach is rather ambitious because its operationality is 
equivocal. If all of the assumptions are to be considered, the analysis would turn out to be 
a grand task. Contextualist approaches have four main weaknesses: 
1. A missing definition or classification of contexts 
 
2. No clear level of analysis: missing definition of boundaries between the 
organisation and its context 
 
3. Digression from leadership and decision making to a discription of clashes of 
different interests and power (cp. Caldwell, 2005 p. 94 ff.).  
 
4. No practical applicability – change processes cannot be predicted or planned in 
advance 
7.2.2.2 ADJUSTMENTS 
Nevertheless they have worked on the weaknesses as for example the overemphasis on 
description. Admitting that change processes are not 100 % predictable or plannable, 
“Planning bit back. It created new, more sophisticated techniques. One is scenario 
                                                     
19
 Reknown researcher in business and management, especially strategic planning. For more information: 
http://www.mintzberg.org  
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planning”(Wilkinson, 2005 p. 066). This strategy points towards the sub-discipline of 
organisational developement called risk management. Leaderships try to foresee 
problems that might occur and then have a masterplan in the backhand, so that they can 
handle as quickly as possible in order to avoid severe consequences. Here the 
contextualists ideas are tangent to the modernist ideas of organisational development. 
This observation shows the different, but also similar positions in the discourses of 
change and agency in organsational theory. 
I conclude that contextualists approaches are suitable when it comes to explain relational 
processes between an organisation and its environment, the macro scale, but they are 
only useful to a limited extent for a micro scale analysis of ongoing discourses inside an 
organisation. 
After having outlined this rather holistic research strand of organisation theory, research 
more concentrated on agency is the next to be introduced. 
7.2.3 DISPERSALIST DISCOURSES 
“At the heart of dispersalist discourses is the idea of leadership and managerial agency as 
decentred and distributed team process” (Caldwell, 2005 p. 96). In the last decade a shift 
from fordist-inspired top-down management with a hierarchical structure to a more 
flattened organisation with cross-functional teams, doing projects can been observed in 
many companies as well as in the public sector. By decentralized decision-making and 
distributed leadership, changes are supposed to be much easier manageable instead of 
directed changes inside an organisation. The distribution of responsibility for changes to 
many levels across the organisations is supposed to create a better understanding and 
acceptance for changes than a top-down led management. Caldwell outlines (only) four 
dispersalist discourses which derive from different sources, but which also “share some 
common feature in their emphasis on decentred agency and systemic self-organization” 
(Caldwell, 2005 p. 97). 
7.2.3.1 THE LEARNING ORGANISATION 
Proponents of the concept of the learning organization consider micro and macro 
processes of enactment and knowledge creation, giving primacy to leadership and change 
agency. The keywords are collaboration and knowledge sharing. Anyhow this is a quite 
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rational perspective, since it is clear that knowledge is not shared by everyone with 
everyone in organisations for example because of personal careers and competitions 
between employees or also leaders. Etienne Wenger’s understands learning as a social 
process and he presents arguments “that organizations both are constituted by and 
participate in such social learning systems. Their success depends on their ability to 
design themselves as social learning systems and also to participate in broader leaning 
systems such as an industry, a region, or a consortium” (Wenger, 2000 p. 226). Social 
learning systems are framed by the three ‘modes of belonging’ engagement, imagination 
and alignment, as well as three constitutive elements of the whole learning system: 
communities of practice, boundaries and identities. 
The communities of practice approach has been introduced in section 2.2. Wenger’s 
concepts of boundaries and identities are interesting, but will not be considered any 
further. Caldwell argues that the communities of practice approach suits to address the 
dichotomies of structure and action by seeing practice as a mediated realm of mutual 
engagement and shared meaning (Caldwell, 2005 p. 98).  
That implies that organisations can be redesigned or reshaped, thus changed, from the 
inside by an “emergent and iterative process of self-organization within communities of 
practice, rather than the outcomes of a predetermined strategy or the top-down design 
interventions of experts” (ibid.). 
7.2.3.2 CONCEPT OF DISTRIBUTED LEADERSHIP 
This concept challenges traditional leadership paradigms, since it notices the structure of 
organisations as loosely coupled systems where change is facilitated by “concertive 
action” and “conjoint agency” by the different leaders distributed over the organisations 
systems (cp. Caldwell, 2005 p. 98). Although leadership is distributed is the concept close 
to rationalist ideas: Also with multiple leaders spread over an organisation is a top-down 
management style sustained. And agency is not just conducted by leaders, since all 
individuals inside organisations ‘act’ somehow. 
7.2.3.3 COMPLEXITY AND CHAOS THEORY 
Finally complexity and chaos theories applied to organisational change, put all three afore 
mentioned concepts and rationalist views on organisations into question.  
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“*...+ *D+ynamic systems are in constant state of self-organizing dis-equilibrium, which 
allows them to change” because “*...+ chaos, continuity and transformation occur 
simultaneously” (Caldwell, 2005 p. 99).  
This stands in contrast to Lewin’s unfreeze, move, refreeze model, which assumes that 
the change processes happen consecutively instead of simultaneously. Complexity and 
chaos theory have varieties, but also a tendency to converge and support each other. This 
can be observed in an interesting article by Ursula Ströh and Miia Jaatinen, who highlight 
the similarities between these approaches (Ströh, et al., 2001 p. 154). They propose an 
interesting angle, since the focus lies on organizational processes during change and how 
they can be managed by communication. They draw besides complexity and chaos theory 
also on postmodern theory and a contingency view of communication. (Ströh, et al., 2001 
p. 148). There is a connection between complexity theory and the contextualist ideas of 
change in organisation. Chaos theory is the most radical approach assuming that by 
destroying established social structures and creating a chaos in the organisation, it will re-
establish itself in the best possible way. This is a very interesting hypothesis, but I doubt 
its applicability in reality. 
7.2.4 CONSTRUCTIONIST DISCOURSES 
Constructionist discourses are enormously diverse, but have four common concerns: 
Those are: 
 anti-rationalism, because “rationalism is only one discourse among many” 
(Caldwell, 2005 p. 100) 
 
 anti-scientism, because science cannot predetermine how the world is 
 
 anti-essentialism, because “there are no essences or inherent structures inside 
objects or people” (ibid.)  
 
 and anti-realism, because the world has no fixed or predetermined reality, 
discoverable by empirical observation, theoretical analysis or experimental 
hypothesis (ibid.).  
If I would follow those claims, my thesis, yet all research and scientific knowledge 
creation would become redundant. But I don’t think that is what constructionists intend. I 
see it more as a meta-level in research that should accompany all scientific work. I 
construct this thesis in a certain way and by showing that I am reflective about my work 
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and my decisions, I am following the ideas of constructionism. The key-areas of 
constructionist discourses are useful because they help to stay critical about one’s own 
assumptions and findings.  
Yet, I have to acknowledge that agency-structure dualism always is inherent. But the 
analysis has to be structured somehow. To meet the dualism I try to find an integrated 
perspective, drawing on the one hand on the more modernist inspired social network 
approach, with structure in focus and on the other hand the more dispersalist inspired 
communities of practice approach, with agency in focus. 
Moreover I have to define boundaries of my analysis, simply because it is nearly 
impossible to evaluate whole organisations. I can only look at small parts of UArctic and 
RU and therefore I have to define levels of analysis (cp. Caldwell, 2005 p. 102). Using 
techniques informed by discourse analysis I will follow the constructionists „view of 
reality which focusses on how differences that define entities are produced and 
reproduced within discursive practices“ (Caldwell, 2005 p. 102). This technique contains a 
patterning of „collective orders *and disorders+ of meaning within discourse practices“ 
(ibid.). Discourse analysis understood in terms of discursive psychology “is characterized 
by a meta-theoretical emphasis on anti-realism and constructionism (Potter, 2004 p. 202) 
and “it treats realism, whether developed by participants or researchers, as a rhetorical 
production that can itself be decomposed and studied” (ibid.).  
Again, being reflexive this means, that I only can serve with my own limited 
understanding of reality, a rhetorical production which can be decomposed and studied. 
It is just my version of a small part of social practices ongoing at a university in Denmark 
and I can only give a glimpse into the network of the University of the Arctic, with a very 
limited overview, due to my resources and the proportions of these organisations.  
Power should be discussed in connection to my role as an international student, doing 
research at my own university. I argue that I am - in a plainly causual seen power 
relationship – in an inferior position to the persons this thesis is dealing with, namely 
leaders and employees of my university. Contradicting these more tangible power-
relations as for example my affiliation to a professor, I claim to have a certain ‘disciplinary 
power‘ because I embody the inconsistencies and problems which have to be solved 
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concerning the handling of the international students. „Paradoxically, disciplinary power 
is therefore more invisible and yet more effective than the repressive face of macro-
power exercised from above“ (Caldwell, 2005 p. 103). Therefor I hope that the 
recommendations to RU’s leadership will at least exert some kind of disciplinary power. 
Finally, do constructionists discourses place change and agency within the processual 
temporality of discourses about the present (ibid.). This focus on processes sounds 
familiar from the contextualists perspective, but the focus here is on the present and not 
on historical contexts. I think both discourse directions can learn from each other, since it 
is impossible to exclude the historical context totally as well as there is a danger of loosing 
connetion to present developments when concetrating too extensively on the description 
of complex historical contexts.  
Thus, the introduction of the cases RU and UArctic are discriptions about historical 
contexts, but without an embracement of all contexts. 
7.3 SUMMARISING THE DISCOURSES 
The social network approach has been relocated within the modernist discourses on 
agency and change in organisations. The original focus of modernists was on structures 
viewing social action and historical change with the notion of substances of various kinds 
(things, beings, essences) constituting the fundamental units of all inquiry. (cp. Emirbayer, 
1997 p. 282). In sharp contrast to this notion stands social network analysis incorporating 
a relational perspective and by that opening up towards concepts form the other 
discourses, especially the communities of practice approach. 
Knoke et al. argue that the general micro-macro problem in the theory of social action can 
be addressed by network analysis, because it encompasses both, structures and entities 
and provides conceptual as well as methodological tools for linking changes in microlevel 
choices to macrolevel structural alterations. (cp. Knoke, et al., 2008 p. 8). 
The communities of practice approach has been relocated within the dispersalists 
discourses on agency and change in organisations. The focus is on the personal agency of 
the members within communities of practice. 
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An application of discourse analysis and the use of interpretative repertoires as a 
technique for the analysis, allows to carefully incorporate contexts as well as a 
focussation on the present issue of internationalisation. 
Finally I regard the constructionist discourses as meta-approach and philosophical 
backbone (see epistemological and ontological considerations), which is embracing the 
others. 
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7.4 THEORETICAL MODEL AND THEORETICAL HYPOTHESIS 
The model below visualises the four introduced discourses on change and agency in 
organisation theory and relates social networks and communities of practice to the 
respective discourses. I identified my perspective at RU and UArctic as relational. With 
this perspective I will besides the research questions evaluate my theoretical hypothesis: 
By supplementing communities of practice approach with a social network analytical 
approach, it is possible to incorporate both, structure and agency in an analytical 
framework. 
 
 
FIGURE 7: AMALGAMATION OF THE DIFFERENT DISCOURSES ON ORGANISATIONAL CHANGE AND AGENCY TO A RELATIONAL 
PERSPECTIVE (MY OWN CONCEPT) 
As announced before, I will now elaborate more on discourse analysis as methodology for 
my analysis. 
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8 DISCOURSES AND AGENCY 
Discourse analysis has become a popular concept and thus has been used in a variety of 
fields, especially in communication sciences. “*...+ Discourse analysis is not just one 
approach, but a series of interdisciplinary approaches” and *...+ there is no clear consensus 
as to what discourses are or how to analyse them (cp. Jørgensen, et al., 2002 p. 1).  
The authors propose the following rather broad definition: 
A discourse is a particular way of talking about and understanding the world (or an 
aspect of the world) (ibid.). 
Similarly are Mats Alvesson and Dan Karreman arguing that “it is often difficult to make 
sense of what people mean by discourse” and “Discourse sometimes comes close to 
standing for everything, and thus nothing” (Alvesson, et al., 2000 p. 1126 and 1128). 
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In the article “Varieties of discourse: On the study of organizations through discourse 
analysis” they propose an analytical framework that recognizes two key dimensions in 
discourses: 
1. The connection of discourse and meaning (horizontal scale) 
2. The formative range of discourse (vertical scale) 
 
FIGURE 8: ANALYTICAL FRAMEWORK FOR THE RELATIONAL PERSPECTIVE (ALVESSON, ET AL., 2000 P. 1135) 
8.1 THE CONNECTION OF DISCOURSE AND MEANING 
The scale for the first dimension of discourse/meaning varies from a position where the 
collapse of discourse and meaning is assumed: Discourse determines and structures 
meaning, and thus subjectivity. (cp. Alvesson, et al., 2000 p. 1131). On the opposite side 
of the scale the position is, that discourse and meaning are not necessarily connected. 
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Researchers following these ideas are rather careful and work speculative and many of 
them emphasise that language-use follows ist own dynamics.  
These two differing sides in research can be related back to the discussion of the different 
discourses on agency and change in organisations (see section 7.2). 
Rationalists might use discourse analysis for supporting their assumption that structure 
determines discourse and therefore also agency in organisations. Constructivists can be 
postitioned on the other side, since they acknowledge the autonomy of discourse. The 
authors attach this position to discourse, conversational analysts as well as 
ethnomethodologists. (cp. Alvesson, et al., 2000 p. 1132). 
Some space to investigate might again lie in between these two extremes: The authors 
suggest Watson’s definition from his influential book „In search for management“ where 
he defines discourse as „a connected set of statements, concepts, terms and expressions 
which constitute a way of talking and writing about a particular issue” (Watson, 1994 S. 
113).  
There is a tight coupling between discourse and meaning, it influences talking and writing, 
which in return frames cognition and actions. Since my interest lies in the discourse about 
the particular issue ‘internationalisation’, this approach seems to be suitable to give a 
frame to my analysis. 
8.2 THE FORMATIVE RANGE OF DISCOURSE 
The formative range of discourse includes assumptions on the scope and scale of 
discourse. It gives a good framework for the whole analysis in this thesis, since it helps to 
position the different parts it involves on the scale, so that it will facilitate later 
generalisations when it comes to summarize and compare the findings. The authors 
outline four approaches: 
 The micro-discourse approach where the focus is on social texts with detailed 
take on language use in specific micro-contexts. 
 
 The meso-discourse approach which is still sensitive to language use but more 
concerned about broader patterns and aiming at generalization. 
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 The Grand Discourse approach where multiple discourses are taken into account 
in order to present them in an intergrated frame. 
 
 The Mega-Discourse approach which implies the idea of more or less 
standardized ways of analysing a certain phenomena as for example globalisation. 
 
Discourse analysis is suitable to analyse the way actors give meaning to and experience 
universities as international as well as the ongoing changes the internationalisation 
process implies.  
Schrøder et. al. for example apply discourse analysis in a research project “in order to 
gain insight into how, in the production and negotiation of meaning, people’s rhetorical 
positioning of themselves and others within particular discourses creates particular 
discursive patterns”(Schrøder, et al., 2007).  
‘Discoursive patterns’ imply a certain structuring and positining of the involved people. I 
consider interpretative repertoires as the smallest unit of discourses, which can be 
identified in interviews. The concept of interpretative repertoires will be introduced in 
the next part.  
It is what Alvesson and Karreman identified as micro-discourse approach where the focus 
is on social texts with detailed take on language use in specific micro-contexts. This 
approach is used for answering the research question I: 
What are the main concerns of the international coordinator about the changes 
communicated by the International Office at Roskilde University? Is there a potential 
for more cooperation and collaboration in his personal international social networks? 
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The answering of research question II is located within a meso-discourse approach which 
is still sensitive to language use but more concerned about broader patterns and aiming at 
generalization: 
To what extent can Roskilde Universities’ ambitions to become more international be 
inspired by the communities of practice and the social networks approach, applied to 
the University of the Arctic as an example for an international organisation? 
 
8.3 METHOD: IDENTIFYING INTERPRETATIVE REPERTOIRES 
The ‘discursive patterns’ will be considered as interpretative repertoires. This term has 
been coined by Margaret Wetherell and Jonathan Potter (cp. Potter, 2004 p. 207),  
„since their approach has been central for the development of discursive psychology in 
general and provides particularly useful and widely used tools for research in 
communication, culture and language“ (Jørgensen, et al., 2002 p. 106).  
Wetherell and Potter mean by interpretative repertoires, broadly discernible clusters of 
terms, descriptions and figures of speech, often assembled around metaphors or vivid 
images (cp. Wetherell, et al., 1992 S. 90). 
Corresponding to Schrøder and Phillips ‘interpretative repertoires’ can be considered as 
flexible resources which people make use of in text and talk” (Schrøder, et al., 2007). I 
assume, “that their texts and talk vary, as they draw on different discourses in different 
context” (Jørgensen, et al., 2002 p. 107). Thus, it will be challenging not to run into the 
trap of categorising people, “but to identify the discursive practices through which the 
categories are constructed” (ibid.). I end here with a quote, which demonstrates quite 
well the usefulness of discourse analysis to this thesis: 
“The approach which combines poststructuralism and interactionism can give insight 
into the ways in which people, through use of the available discourses as flexible 
resources in talk, position themselves and others in ways that support each others’ 
accounts, creating a consensus of meaning, or challenge each others’ accounts, leading 
to a negotiation of meaning” (Jørgensen, et al., 2002 p. 111). 
63 
 
8.3.1 ANALYTICAL MODE: ABDUCTING INTERPRETATIVE REPERTOIRES 
I orientate the mode of my analysis of interpretative repertoires in the tradition of 
discursive realism, claiming that findings represent no more than interpreted ‘versions’ of 
reality that need some generalization (Schrøder, et al., 2003 p. 45). Critical social realists 
are claiming to choose a way between interpretative researchers and empirical 
researchers. The latter try to generalise their findings from collected data and claim this 
as the ‘truth’ meanwhile interpretative researchers use an inductive mode for analysis, so 
that their findings are criticised as too descriptive, because they just accumulate 
knowledge to find the ‘truth’. Critical social realists take the best out of the two other 
analytical modes of induction and deduction. This third way of finding reality called 
abduction, builds on creativity and imagination. “Abduction is thus a kind of empirically 
based quantum leap, performed by the creative researcher who is capable, with an 
inspired insight, to reconceptualise a phenomenon in a new way” (Schrøder, et al., 2003 
p. 46). Consequently I will reconceptualise the interpretative repertoires concerning the 
changes I ascribe to the ongoing internationalisation process at RU in a new way. 
8.3.2 CRITIQUES TO INTERVIEWS AS DATA BASIS FOR INTERPRETATIVE REPERTOIRES 
Although Potter criticizes the perspective on interviews in standard methodological 
textbooks (Potter, 2004 p. 206), I consider it as necessary to create semi-structured 
interview guides. This can be criticized as clearly pre-deterministic, but, as argued earlier, 
the analytical part of a thesis also needs a framework so that feasibility is guaranteed. 
Nevertheless I consider my interviews “*...+ as an arena for interaction in its own right: 
that is natural-interaction-in-interview” (Potter, 2004 p. 205), since I am a part of the 
“natural” international setting as a student with an international background. 
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9 ANALYSIS FOR RESEARCH QUESTION I 
Figure 9 connects the preliminary enquiry from section 3 with the now following analysis 
of the interpretative repertoire of one international coordinator, who might be involved 
in communities of practice internally as well as externally. 
 
FIGURE 9: COMBINING THE PRELIMINARY ENQUIRY WITH THE ANALYSIS OF THE INTERPRETATIVE REPERTOIRE OF ONE 
EXEMPLARILY INTERNATIONAL COORDINATOR 
9.1 ANALYTICAL SETTINGS 
What are the main concerns of the international coordinator about the changes 
communicated by the International Office at Roskilde University? Is there a potential 
for more cooperation and collaboration in his personal international social networks? 
This analysis to answer reserach question I will be based on an interview with one 
exemplary international coordinator reponsible for international issues at one of RU’s 
departments and his thoughts and ideas about the ongoing changes. As the first two 
community elements, enterprise and mutuality, have not taken distinctive shape yet (see 
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preliminary enquiry in section 3), the communities of practice approach offers the third 
community element which corresponds well with the method of identifying interpretative 
repertoires: 
Repertoire as the degree of self-awareness, which is defined as a community’s self-
consciousness, thus, its ability to constantly reflect on itself in order to develop and adapt 
to changing circumstances if necessary (cp. Wenger, 2000 p. 230) 
It suggests itself to incorporate the three modes of belonging which have been 
introduced in section 2.2.1 and will be repeated here: 
Engagement: The ways in which we engage with each other and with the world, doing 
things together, talking, producing artifacts  
Imagination: constructing an image of ourselves, communities and the world with 
constant reflection  
Alignment: a mutual process of coordinating perspectives, interpretations, and actions 
to make sure that our activities are sufficiently aligned with other processes (cp. Wenger, 
2000 p. 227 f.) 
9.2 METHOD: INTERPRETATIVE REPERTOIRES IN INTERVIEWS 
According to the “Seven Stages of an Interview Investigation”(Kvale, 1996 p. 88) these 5 
main topics thematize the investigation. Here is an outline of the topics used in the 
interview guide20 and their background: 
 
Topics Background 
The persons position at RU and its involvement into 
international affairs at the department 
Warm-up with easier questions about facts 
concerning the persons position at the department, 
the tasks and the internal relations 
The persons ideas about internationalisation at RU Broadens the topic and challenges the persons 
mind, find out if there is a settled idea about the 
term “internationalisation” in connection to RU 
The persons relations to the International Office Find out how much contact and communication is 
going on between the IO and the interviewee, giving 
the possibility to express own thoughts about the 
cooperation and the process and how to improve it 
The persons reception of the International 
Information Day 
Find out how it perceived the day and if it changed 
their thinking/ behaviour and what the person has 
as  future expectations to the IO 
                                                     
20
 The interview guide for the coordinator can be found as a pdf-file on the appendix CD. 
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FIGURE 10: TOPICS OF THE INTERVIEW AND BACKGROUND 
Kvale speaks further for “*...+ an openness to changes of sequence and forms of questions 
in order to follow up the answers given and stories told by the subject”(Kvale, 1996 p. 
124). That means that the interviewer has to stay flexible and carefully follow the 
interviewee in his arguments, maybe directing him a little bit, if the talk is drifting too 
much away from the original interview intentions or letting him/her bring in new ideas 
and perspectives, the interviewer might not have considered before.  
I will identify this third community element by extracting the interpretative repertoire 
from the interview transcript of the international coordinator at RU. More interviews 
would obviously be necessary to get a representative sample for a possible community of 
practice around international issues, but this would go beyond the analytical possible 
scope of this thesis. So if a community of practice on international issues at RU is 
emerging, it would be necessary to integrate the interpretative repertoires of several 
community members.  
9.2.1 CHANGES AT RU - OLD VERSUS NEW ‘EMPIRES’  
The interviewee is really aware of a shift in power-relations and responsibility, when 
International Offices take over the central administration of exchanges without involving 
the international coordinators.  
Well, as we do have International Offices coming up in other places and 
some of the relations between universities are based on the International 
Offices contacts, it‟s not surprising that we do have it here (cp. 340-
342) and We know what the students have to do and we know how to handle 
that, but if they want more bureaucracy... (cp. 268-271) and in the new 
structure it‟ll be the leadership who will make the decision, it will no 
longer be dependent on what the coordinators mean (cp. 397-399). 
Concerning the centralisation of manpower in the International Office, he is really aware 
of the consequences of this centralisation process, because  
if you have a new office with more people, they want to build up their 
„empire‟ and we‟ll have to see how they want to build the empire (cp. 
333-336). 
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This ‘empire’-metaphor is quite strong and implies that the power relations have shifted 
or will shift since an empire is also hard to have an impact on or relate to. His point of 
view is that the IO has the power and the leadership now, so that the coordinators loose 
power. He didn’t expect anything from the International Information Day (IID), but after 
asking once more he gave expression to his critical attitude towards the centralisation 
tendencies:  
A new group wants to say what they think about things and they were a 
little unclear and they were trying to say little, but they did not make 
definite thoughts (496-498). Thus, the IID was understood as a good thing 
to train people on what will happen (cp. 501-503), because you gradually 
want people to accept some change (534) and it was clever by them to see 
what the reaction is to how they want things to be. And then they can 
decide (cp. 538-540). 
In the old system the education committee had more power. Things were discussed there 
between people knowing about their studies. Now it’s discussion with bureaucrats who 
have the decision power (cp. 516-519) because it’s a more strict top-down structure; “the 
decision power is now with the new system upwards” (526-527); “it’s because we got a 
new university law” (528).  
The university law statement confirms the fact that he locates the reasons for the 
changes outside the university within politics. But he is also talking about the 
consequences of centralisation from an economical point of view.  
Centralisation means less (man)power at the departments and less money, 
(cp. 419) for each person we employ at the IO there will be one person 
less to the direct facing of the students, either for teaching or 
exchange program or whatever (420-422).  
Or  
“Roughly it‟s two people per department if you look at the salary and the 
number of people which had been put in the central administration” (568-
570).  
Another economical metaphor he uses is that of ‘production’ without specifying. He 
criticises centralisation and more bureaucracy because the production takes place on the 
decentred level.  
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“If you want to give more money, in relative terms to the administration 
of the production, then you‟re taking the efforts away from where the 
production is going on” (cp. 572-577).  
So he sees a risk for RU’s scientific output of knowledge if money and manpower are 
centralised.  
Summarizing this chapter, there is no hint to an internal community of practice at RU in 
the coordinator’s repertoire. There is a big discrepancy in the imaginations from the 
leadership and the International Office to the perception of this employee. 
9.2.2 THE FAMILY DOCTOR 
Then there is the cultural and social dimension he picks up to argue against centralisation. 
First historically, because he has been involved in the creation of the Erasmus program 
from the very beginning building up the network of coordinators. Thus, because he has 
been so much and so long involved in the Erasmus program but also RU as an 
experimental university with project work, he probably feels personally offended by the 
changes and uses the metaphor of a “family doctor” for his role:  
“It‟s a little bit like the change from having a good family doctor to 
have different places to look after for what you need” (388-390) and if 
the responsibilities are distributed no one will feel the full 
responsibility (cp. 383-388). 
“If they do centralize a lot, I will not have the same responsibility and 
that is in one way not interesting because then I will not be a family 
doctor for the students both academically and socially and so on” (543-
546). 
In general he expects “less things to do” (79) and keeps confirming a wait-and-see 
attitude throughout the whole interview, for example “I will wait and see the final model 
they do” (557). In his opinion the International Office shouldn’t take over the direct 
contact to the students and also not the direct contact to the other universities because it 
is certain that the departments and institutes know better how to handle the students 
and can give them better advices. He would like them to be responsible for information 
material (cp. 343-345) and courses for incoming students, because it is especially difficult 
for the departments with only a few students to conduct an introduction course. 
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Students should come in order to get to know another way of teaching, not for the 
courses. Project work has to be kept, because  
that is where we are different from many other universities (285-286)  
and the incoming students can take their experiences home.  
Relating the political and economical dimension to RU as an experimental university with 
project work, he argues that  
“it‟s not just an experiment because we think it‟s fun, it‟s an 
experiment we‟ve been doing related to the future labour marked and 
therefore it‟s important that we do inform them about it and make clear 
for them why we do it” (290-293). 
Finally also language is included in his repertoire and again related to the political and 
economical dimension in Denmark and the EU.  
The EU decided on having more multicultural labour force and the 
ministers of education decided that in the different countries without 
giving extra money (cp. 225-226).  
So if teaching and learning in Danish and English is required it  
gives a double burden on the universities which no one has been ready to 
pay for, except the teachers and partly the students (275-277).  
Hence education politicians deciding on universities to be international did not really pay 
attention to the language problem for both teachers and local students. 
With focussing too much on English, local cultures are influenced and he claims that  
Danish as an academic language is important to be kept, also for giving 
reward to the Danish tax-payers (cp. 265-277). The Danish students can 
have a bigger influence on the course structure, but they have the 
priority “even though I will fight for the incoming students” (cp. 705-
722). 
The family doctor admits that Danish students still are more important than the incoming 
students, although he “fights” for their rights. 
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9.2.3 INTERNATIONAL COLLABORATION - ‘PROPAGANDA’ AND ‘PAMPHLETS’ 
The interviewee has been working as coordinator for international relations as long as the 
Erasmus program has been going on. He started his own joint study program together 
with only a few universities in Europe, which were mainly Durham and Trento University. 
(cp. 10-17). This is a hint to an early community of practice concerned with the exchange 
of students between European universities, so to say a pre-Erasmus community: 
In the start where all this was going on between local coordinators it 
was very clear because we discussed in meetings (we were a group of 20 
people) who is going where and we gave an introduction to the different 
universities. (cp. 658-666). 
He further said that the network was much stronger but that this changed after the last 
meeting in 1995 (cp. 667-669).  
Before - we had the first exchange in ‟88 - we had a lot of meetings and 
more or less propaganda for making other universities aware of that the 
program would be paid by the European Commission (cp. 17-20). 
This quote gives a hint to another way to solve the funding problems discussed in section 
“1.2.2 Economic dimension – fees and funding”. There is a fourth way besides charging 
tuition fees, doing research and service contracts with the private sector and fundraising: 
Financing through programmes initiated from supra-national organisations, such as the 
EU institutions. Those programmes often require cross-border cooperation and 
collaboration, which could be a community of practice having the aim to exchange 
students, as this group of 20 people the interviewee refers to. 
The interviewee names also Alan Smith, who is now setting up the Erasmus Mundus21 
program on behalf of the European Commission (cp. 31). Thus, also the Erasmus program, 
which has universities in European countries as target group, has been expanded from a 
pure European program to a program with a more international perspective. This is a 
good example for internationalisation supported by the European Union, but still 
happening inside the universities as organisations. 
                                                     
21
 http://ec.europa.eu/education/external-relation-programmes/doc72_en.htm (accessed 27.03.2009, 09:46) 
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The interviewee uses the rather radical term ‘propaganda’ instead of promotion for the 
Erasmus program, which states a personal involvement and engagement on a high level.  
Another term that shows personal engagement is the word ‘pamphlet’ used for written 
descriptions of the special way of teaching and learning project and problem-oriented at 
RU. He claims that problem was that the more external partners got involved in Erasmus, 
the more difficult it was to present RU as a special university with project work as central 
instrument for learning. The interviewee stresses that it is important 
To have visits from the other universities to here as well as having some 
visits to other universities (cp. 91-93)  
and  
that it is easier to settle things which are more closely related to what 
is good for the student by having the direct contact being on phone or e-
mail with the other coordinators or respectively International Offices 
(cp. 362-366).  
Thus, the more the Erasmus network or community expanded, the more difficult it was to 
keep partners (members of the community) up to date about study premises and 
structures, as meeting other coordinators face to face became nearly impossible. Ties 
became weaker as the network grew bigger. For the sake of the students, he argues: 
The ideas (project work) have to be translated in relation to the way 
they do it at other universities and by that getting the acceptance that 
you can do it differently and that students will not be frustrated but 
well prepared (cp. 111-117).  
This shows that the role of the international coordinator can also be characterized as a 
kind of advocate for the international students internally, for example in relation to the 
study board or what he calls surrounding environment (cp. 146). 
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9.3 SUMMARIZING THE INTERPRETATIVE REPERTOIRE OF THE 
COORDINATOR 
Summarizing the repertoire, the international communities of practice between some 
visionary teachers at different European universities have become redundant due to 
institutionalisation22 of existing ties and at the same time centralisation of responsibilities 
for international issues locally at the single universities. As the Erasmus-network expands, 
embedded ties (compare section 2.1.3) become weaker. International Offices 
bureaucratize the existing ties that once were established through personal social 
network relations facilitating a community of practice with the the vision to exchange 
students all over Europe. The process of institutionalisation, facilitated by funding 
through the European Commission, has influenced universities so much that the far-flung 
networks have to be administered centrally at the single organisations involved. There is 
the danger that persons like this coordinator will stop their personal engagement in 
international issues if too much responsibility and power is taken from them through 
central administration. The use of the term ‘playground’, which can be interpreted as 
place for conducting international activities, states this quite well:  
Then you have either to decide that you‟ll say some few times that you do 
not agree and then find another playground if you don‟t find this 
interesting to be in that playground any longer. I mean there are so many 
activities at universities you can do (505-509).  
The fact that there are so many activities to be engaged in at universities, requests a 
careful consideration of how to involve international issues in those activities. That is the 
challenge a central administration has to tackle and the International Office should value 
the knowledge of such pioneers in international relations and engaged ‘family-doctors’, 
instead of raising empires, as it is personally perceived by this employee. 
  
                                                     
22
 Institutionalisation is useful to conceptualise organisation – environment relations. This approach will be discussed in 
section 0. 
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10 ANALYSIS FOR RESEARCH QUESTION II 
From the interviews with JHI and CS I discovered at least 5 communities of practice the 
University of the Arctic network emerged out of. The community I called “the visionary 
community” (see section 5.1.1.1) was identified as the core of UArctic with Outi Snelman 
(OS) as central person or using JHI’s words “the hovering angel”. Her personal social 
network underlying this core community of practice of UArctic will be analysed in the 
following part. 
10.1 THE UARCTIC COMMUNITY OF PRACTICE ACCORDING TO ITS 
“HOVERING ANGEL” 
Three community dimensions combining the community element mutuality with the 
three modes of belongings will serve as a support for the analysis of the interview with 
OS. 
 Modes of belonging 
Entreprise: 
learning 
energy 
Mutuality: social capital Repertoire: self-
awareness 
C
o
m
m
u
n
it
y 
el
em
en
ts
 
Engagement  What events and 
interactions weave a 
possible community of 
practice at UArctic 
together? Is there an 
ablity to raise troubling 
issues during discussions? 
 
Imagination  What do people know 
about each other and 
about the meanings that 
participation in the 
community takes in their 
lives more broadly? 
 
Alignment  What definitions of roles, 
norms, codes of behavior, 
shared principles, and 
negotiated commitments 
and expectations hold the 
community together? 
 
TABLE 2: COMMUNITY DIMENSIONS APPLIED TO THE INTERVIEW WITH OS (OWN ADJUSTMENTS COMPARE (WENGER, 2000 P. 231)) 
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10.1.1 THE BEGINNING OF UARCTIC 
Outi Snelman explained the initiation of UArctic as following: 
Then ‟92 Aron Senkpiel really showed a part of the North that somehow was 
very similar. He was from the Yukon and very similar, but completely 
different. He was really a key person in that. The student mobility 
project that Aron and I started was way before UArctic. It was a EC-
Canada project called North Consortium and I was director of 
international relations at the University of Lapland. I was very much a 
general mobility person. I started this first Arctic mobility program 
with Aron in 1994. And then Scott (Forrest) came as an exchange student 
through that mobility program. That‟s how Scott comes into this picture. 
Now he has been here [in Rovaniemi] for 10 years. Scott was very much a 
part of those early years, predating UArctic. He was a young kid, he was 
a student. He even called me and my ex-husband his “parents” and later he 
called Aron and me his parents. 
The Canadian and the Finish visionary persons met, detected similarities and started a 
mobility program between the countries. The success of this program, exemplarily shown 
by the exchange student, who built up a really special and personal relation to OS and 
Aron Senkpiel, calling them parents, was the first interaction that developed trust. This 
mutuality probably created imaginations and visions of a circumpolar north and the idea 
of UArctic was born. Some people had the same dream and vision of bringing the North 
closer together. This common dream again led to more engagement. Events as well as 
interactions with other people being enthusiastic about the idea created a dynamic 
development. An alignment process started slowly, roles, norms, codes of behaviour, 
shared principles were negotiated and defined (see also introduction of UArctic in the 
beginning). 
The different roles OS ascribes the persons that are important to her in the UArctic 
community, thus her personal social network, are presented in the following part. 
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10.1.2 THE PERSONAL SOCIAL NETWORK – ROLES WITHIN AN ARCTIC COMMUNITY 
OF PRACTICE 
 
FIGURE 11: MENTAL MAP OF THE INTERVIEWEE OS, DRAWN DURING THE INTERVIEW ON THE 13.12.2007 IN ROVANIEMI, FINLAND 
The mental map shows the development of the core community of practice of UArctic 
from a Finnish perspective. It is interesting that she draws herself quite far away from the 
other persons, she identifies as important to her and UArctic. 
10.1.2.1 THE PERSONAL SOCIAL NETWORK UNDERLYING THE CORE COMMUNITY OF PRACTICE 
Richard Langlais was the initiator of the feasibility study, super 
energetic, scientific mind. He brought a lot of energy to everything. 
Tony Penikett from Yukon College: He also brought that vision of one 
North, he was influential in Canada, had very strong connections and 
worked behind the scenes. He became a friend of mine, he influenced 
things from the background. 
The Norwegian Olaf Heisedal is rector of Telemark University College and 
founder of virtual university in Norway. He got involved in the early 
plans and I think much of the visions have been influenced by him. We 
often mention these founding people but they were more within the 
government. 
Bill Heal was a real motor, putting energy in. In terms of the content of 
UArctic he has been really influential, he has been a real driver. 
Lars Kullerud has an incredible personality. I am not really good as 
being the one who leads, but he is. I‟m a supporter. He has a lot of 
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visions and knows what can and what should be done. He really is a 
dreamer. I‟m kind of like the boring person who has the schedule. 
There are a lot of women that are important but somehow they are not on 
my list. 
Sally Webber had the chair of council after Asgeir Brekke. For me Sally 
was a good friend, but to me she didn‟t appeal like the real driver. 
Claudia Federova is important. She is responsible for half of the Arctic 
and has done incredible things in Russia. I have been a mentor to her. 
She wasn‟t that international and now she is. 
Riitta has grown into that incredible knowledgeable circumpolar person. 
This is also about UArctic to make it possible for people who want to 
live in the north. She basically knows everybody. 
Richard and Tony are not involved anymore, Asgeir is retired. 
10.1.2.2 THE SECOND GENERATION 
Andy Greenshaw: He is providing a lot of energy and motivation also to 
Lars, “yes, we can do this new thing”.  
Then in terms of the content – the good test – if Rasmus [Ole Rasmussen] 
didn‟t like something, I‟d better check, but if he was enthusiastic about 
something, I trusted his opinion.  
Jon Halkur Ingimundarson, he was an energy person, involved the whole 
time, enthusiastic and dealing with the content. 
I try not to go to a meeting without getting to know at least one new 
person. Often you end up not meeting new people because you already know 
enough. 
People you think they are a bit crazy because they love what they do a 
lot. New members bring enthusiasm. For example Elaine Maloney – she is a 
driver. 
Kirsi Latola from Oulu is doing the thematic networks program, you can 
trust her. 
10.1.2.3 PROCESSES FOR UARCTIC PROGRAMS 
The North2North mobility program, that was my baby. Esko Riepula and I 
wrote the first N2N proposal. I had to give it up and gave it to another 
person and she‟s running it with her heart. 
77 
 
Now some women come in, men started it up and women drive the whole 
thing. 
GoNorth was Olaf Hejsedal‟s idea of south to north students. I provided 
the energy to get funding from the EU and then there came some people to 
run it. Olaf got the idea, I got it through the system and others ran it. 
Now we do a joint marketing of the North as a study destination. It‟s an 
effort to share the costs. There are possibilities in the Erasmus Mundus. 
10.1.2.4 FUTURE DEVELOPMENT 
There is a new project in cooperation with Statoil. They will not tell us 
what to do – it‟s goodwill sponsorship. We will do training packages for 
employees to get knowledge about other Arctic regions. They will sponsor 
an Arctic atlas and an online GIS-based version. They give scholarships 
for students working with traditional knowledge. We have to keep our 
integrity. The public sector cannot decide on us, it‟s difficult to rely 
on government funding. 
This development shows that cooperation with private partners is possible. There is a 
win-win situation: The oil company wins knowledge for their employees and UArctic 
projects as the Arctic atlas23 can be realized by this private sponsorship. It is maybe 
difficult for the UArctic member institutions to justify the spending of state finances for 
UArctic projects. Thus it’s also the nation states that should adapt a certain international 
perspective and maybe agree on an international fund for cross-border cooperations and 
collaborations like UArctic, so that its existence and independence to a certain degree 
from the respective home governments can be guaranteed. The triple helix approach (see 
section 1.1.1) can be supported by this practical example: UArctic member institutions – 
the respective home countries as public supporters and Statoil as private supporter as 
well as European Union funding (see section 10.1.2.3.). 
  
                                                     
23
 The Arctic Atlas can be accessed here: http://www.uarctic.org/AtlasTheme.aspx?m=642 
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10.1.3 THE MATURING UARCTIC 
Lately the leadership of UArctic explained the following during an interview on the new 
strategic plan: 
“Our comprehensive strategic plan reflects a maturing UArctic. The plan effectively 
charts a course for our expanding membership to collaboratively engage in education 
and research to address issues and serve people across the circumpolar north,” explained 
Stephen Jones, Chair of the Board of UArctic.” 24 
This states a quite reflexive thinking about the organisation as maturing. In the strategy 
paper it is said that “UArctic will be transferred from the current informal consortium 
structure to formal legal entity status within this strategic planning period” ( UArctic 
Board of Governors, 2008 p. 12). 
This quote contains a reference to institutionalisation, what also has been observed at RU 
(see section 0). The informal structure of UArctic in the very beginning is successively 
replaced by more and more formal structures. That’s why I will introduce institutional 
theory as alternative approach to organisation theory. But before that I will map the 
personal social network of OS. 
10.2 MAPPING OS’S SOCIAL NETWORK – THE CORE COMMUNITY OF 
PRACTICE 
The map below is the same as introduced in Figure 3. I have drawn the personal social 
network identified in the interview with OS into the map, representing the connections 
between the University of Lapland, where OS physically is situated and those member 
institutions of UArctic, that were named during the interview or the people OS outlined as 
important for UArctic are associated to. 
Geographically it spread from a European (University of Lapland) – Canadian (Yukon 
College) connection symbolized by the thicker line (OS – Aron) to other regions in the 
Arctic involving more and people. The personal social network is not static and not 
exhaustive as OS admits in the interview “It’s hard, because I could list a million people”. 
                                                     
24
 http://www.uarctic.org/singleNewsArticle.aspx?m=85&amid=5415 (accessed 04.11.2008, 18:05) 
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FIGURE 12: THE PERSONAL SOCIAL NETWORK OF OUTI SNELMAN, UNDERLYING THE CORE COMMUNITY OF PRACTICE OF THE 
UNIVERSITY OF THE ARCTIC 
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11 RELATIONAL PERSPECTIVE – COMPARING THE CASES 
To what extent can Roskilde Universities’ ambitions to become more international be 
inspired by the communities of practice and the social networks approach, applied to 
the University of the Arctic as an example for an international organisation? 
The cases of Roskilde University and UArctic will now carefully be connected by applying 
the six crucial Etienne Wenger outlines to be relevant for the design of a community of 
practice. Those are  
 Events 
 Leadership 
 Connectivity 
 Membership 
 Learning projects 
 Artifacts 
It is clear that a comparison is only significant to a limited extent, since it was not possible 
to analyse the two organisations to its full extent and to embrace all contexts. But by 
confronting the findings for each of the cases the strengthes and weaknesses can be 
condensed. 
A two-case-design is also favoured by Robert K. Yin, arguing that “Analytical conclusions 
independently arising from two cases [...] will be more powerful than those coming from 
a single case alone. [...] and that common conclusions expand the external generalizability 
of the findings (Yin, 2003 p. 53).  
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11.1 ANALYTICAL CONCLUSION - APPLYING THE SIX CRUCIAL ELEMENTS FOR 
THE DESIGN OF COMMUNITIES OF PRACTICE TO RU AND UARCTIC 
 
“Events that facilitate the identity building of a possible community and that should be geared 
towards a communities sense and goals. The type of event can be diverse and should have a 
certain rythm, because: „too often and people just stop coming, too rare and the community does 
not gain momentum” (Wenger, 2000 p. 230). 
Roskilde University University of the Arctic 
The International Information Day introduced 
in section 3.3 can serve as an example for such 
an event. However my perception of that 
meeting was not that the event facilitated the 
identity building of a possible community of 
practice around international issues at RU, but 
that its goal was more to communicate the 
upcoming changes and centralisation of tasks 
without much room for discussion and 
participation. The interviewed coordinator had 
the same impression (see section 9.2.1 with the 
‘empire’-metaphor). It was an event made for 
the International Office but not for 
internationalisation at RU. Approximately half a 
year after the interformation event, I asked the 
coordinator if another meeting had been 
arranged by the International Office after the 
IID. This was not the case. Anyhow I do not 
know how much contact the International 
Office has to the single reponsible persons as 
the coordinators on a daily basis. Here, an 
observation of the daily working routines of the 
International Office across a certain period 
would have been a possible supplement to the 
analysis. 
All interviewees named several meetings and 
events which documents a high mobility and 
flexibility of the involved people. The social 
events named by JHI, as already mentioned in 
section 5.1.1.1 (common chant, sandwich night, 
gifts giving and traditional costumes), shows 
that it was not an event for the mere exchange 
of information: Everyone seemed to bring 
along a certain commitment drawing on similar 
Northern traditions and yet acknowledging the 
differences. These social events facilitated the 
identity building of the UArctic community of 
practice. 
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“Leadership. Communities of practice depend on internal leadership, and enabling the leaders to 
play their role in a way to help the community develop.” There are different forms of leadership 
which might be dispersed or centred and can change over time” (cp. Wenger, 2000 p. 231). 
Roskilde University University of the Arctic 
The vision and goals of RU’s leadership do not 
face reality and actual internal problems. They 
just outline visions without detailed 
consideration of the existing power-relations. 
The coordinator’s repertoire has shown that 
changes towards centrally led and top-down 
decision-making, might impede personal 
engagement and motivation among members 
of a community of practice (see section 0 with 
the ‘playground’ metaphor). 
 
The director of international affairs outlined in 
the local campus magazine RUglobal that “a 
more systematic profiling of RU is needed 
because competition is really fierce for funding 
and student recruitment” Es ist eine ungültige 
Quelle angegeben.. In the interview she 
acknowledges as well that the International 
Office is only one of many units at RU that deals 
with international tasks and identifies one of 
her tasks as looking also at the internal 
dimensions and improving internationalization 
in everyday life (cp. ibid. p. 44). 
UArctic’s leadership and administration is 
distributed to many member institutions:  
“UArctic is a decentralized organization, with 
offices, programs and other functions hosted at 
member institutions in the Circumpolar North. 
The daily operations are entrusted to a light 
and distributed administration”25.  
Although leadership and administration are 
dispersed in the whole circumpolar space and 
not centralised, the organisation seems to 
perform well. But a good performance can only 
happen with the aid of connectivity. 
 
  
                                                     
25
 (University of the Arctic International Secretariat : http://www.uarctic.org/singleArticle.aspx?m=538&amid=3733 
accessed 23.02.2009, 8:35) 
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Connectivity related to community building means to encourage the establishment of multiple 
connections between people. Wenger uses the term “brokering relationships”, which means to 
bring people together who know something in a specific area and those who are in need for 
someone who can impart that knowledge. I would argue this activity of brokering can as well be 
called “networking” (cp. Wenger, 2000 p. 232). 
Roskilde University University of the Arctic 
The strategy of the leadership does not 
acknowledge what I would call “networking 
capital” of their employees in the 
internationalisation process. They ascribe 
themselves enough power and knowledge to 
make connections, which sometimes is useless, 
as the example with the university of Akureyri 
shows. They are ego-centric in terms of 
knowing what is best for the university without 
paying attention to its diversity. Prestige-
enhancing partnerships are wanted. But 
cooperation agreements on the leadership level 
do not necessarily result in collaboration. 
The big challenge according to RU’s director of 
international affairs is coordination and quality 
assurance. This could have started for example 
with the visit of the Icelandic delegation by 
organising the visit not only on the 
administrative level, but also to connect on the 
academic level, as it is here were collaboration 
in the end will take place. 
 
Outi Snelman is the best example for 
community building. She is able to ‘broker 
relationships’ and bring the right people 
together in order to push the organisation 
UArctic forward. She understands the necessity 
of networking since she told in the interview, 
that every time she attends a meeting, she has 
the ambition to get to know at least one new 
person. This attitude might be one of the 
secrets of UArctic as it imparts knowledge and 
guarantees a dynamic development. 
 
Membership requires a critical mass of people showing interest, but the focus shouldn’t be too 
broad, so that people do not identify with a community’s purpose. On the other hand if there are 
too many members, the emergence of subgroups can occur (cp. Wenger, 2000 p. 232). 
Roskilde University University of the Arctic 
Concerning the establishment of the Erasmus-
network the critical mass of people were 
around 20 and the focus was on student 
exchange. As the Erasmus-community grew, it 
became more difficult to collaborate and the 
links between the single departments involved 
were weakened and replaced by links on a 
higher level within the organisations, mostly 
international offices.  
 
This is a problem UArctic has to deal with and it 
is performing quite well. Since the network has 
over 110 member institutions, they lately 
adjusted the organisation by launching 
thematic networks26. Those are subgroups 
consisting of people interested in similar 
research topics. It is the plan to develop 
circumpolar master programmes for students 
based on these thematic networks. 
 
  
                                                     
26
 See page 6 in the file UArctic strategic plan in the pdf-file on the appendix-CD. 
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Learning projects is an element which clearly is aiming at practitioners. It implies that members 
should gather from time to time to reflect and for bringing the communities goals forward or for 
example “creating a connection with a university doing research in the area” (cp. ibid.). 
Roskilde University University of the Arctic 
This popular topic has been addressed by RU’s 
leadership. But internally for RU there is no 
evidence for regular meetings of all persons 
involved in international issues. The 
International Information Day was a flash in the 
pan and there were no follow up meetings that 
would have facilitated and strengthened a 
possible community of practice concerned with 
internationalisation. 
 
The identification of the several communities 
of practice in section 5.1.1 is an example of 
learning projects in the initiating period of 
UArctic. There are several events and meetings 
where UArctic is discussed and developed. The 
strategic plan for 2008 – 2013 contains 
adjustments and new goals (see appendix-CD). 
This proves a reflective way of thinking about 
the organisation. 
Another learning project is the cooperation 
with the private sector, as the example with 
Statoil in section 10.1.2.4 shows. It makes the 
organisation less dependent on governmental 
funding.  
 
Artifacts should be produced by each community of practice, including for example “documents, 
tools, stories, symbols, websites etc” (cp. ibid.). 
Roskilde University University of the Arctic 
The International Office produced some 
artifacts like new folders presenting RU, which 
they also presented at the International 
Information Day. The problem is that no 
coordinator had been involved in the making of 
these information materials. The same counts 
for the example of the website were the 
computer science professor would like to 
engage in but which was more or less ignored 
by the International Office staff. The strategy 
2020 is in itself an artifact and it would be 
interesting to evaluate how many of the 
employees at RU actually know about and read 
the strategy. Also the named ‘pamphlets’ about 
project work named by the coordinator are an 
artifact that could be interesting to look at. I 
am sure that each department at RU has its 
own ‘pamphlet’ in English about the university, 
the subject and project work. It can be 
concluded that each department has its own 
community of practice and often only one 
responsible coordinator. They could contribute 
to produce coherent information material. 
The story of UArctic told by the three 
differently involved interviewees (JHI, CS, OS), 
indicates personal commitment to UArctic. The 
website (www.uarctic.org) and the strategic 
plan could have been additional artifacts to be 
analysed. 
 
  
85 
 
11.2 METHODOLOGICAL CONCLUSION 
For the analysis of the University of the Arctic Case I used a more structurally-inspired 
approach. I agree with Barry Wellman who understands social network analysis not as a 
method but as a fundamental intellectual tool for the study of social structures (cp. 
Wellman, et al., 1988 p. 4 and section 2.1 in this thesis). So if social structures are to be 
analysed qualitatively and not quantitatively (as most of the social networks analytical 
tools), it is useful to integrate my suggested tool of drawing the personal social network 
of the interviewee. It is impressive how much those mental maps reveal and it is easier to 
listen to the interviews afterwards with such a mental map in front of one. 
For the analysis of Roskilde University I used a structural approach concerning the 
leaderships’ visions and goals by looking for certain keywords in a written document. This 
method is quite facile and does not represent individual notions and meanings about 
international cooperation and collaboration. Anyhow it was not the purpose of this pre-
analysis to conduct a penetrating analysis but rather to outline the problem field. This 
analysis could have been supplemented with interviews of important persons in RU’s 
leadership, such as the rector or the head of the International Office.  
The method of identifying interpretative repertoires is useful, since metaphors represent 
strong meanings. In that way it is possible to extract the most important statements from 
interviews and relate them to the general discourses about a specific topic. 
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12 NEW PERSPECTIVE - ORGANISATIONS AND THEIR ENVIRONMENT - 
INSTITUTIONAL THEORY 
In order to draw the circle back to the beginning of the thesis, which started with a 
discussion of higher education and globalisation in general, I will now put this into 
perspective.  
The most influential approach to conceptualize the relationship between an organisation 
and its environment is institutional theory. It has a modernist history with Philip Selznick 
and Talcott Parsons as the two most influential scientists, both inspired by Max Weber’s27 
bureaucracy model, which stands for a strict hierarchical organisational structure, where 
all employees loyally follow the rules, even though they might not suit single cases.  
Such a structural-functional view was criticised by the so called neo-institutionalists for 
being “overly concerned with stability, order and system maintenance” (Scott, 2001 p. 
42). Compared to organisation theory the institutionalists can be related to the early 
rationalists who were also criticised for their static view at organisational structures 
determining behaviour. 
Hereupon does Selznick emphasize the dynamic and processual character of 
organisations becoming institutionalized:  
„Institutionalization is a process. It is something that happens to an organization over 
time, reflecting the organization’s own distinctive history, the people who have been in 
to, the groups it embodies and the vested interests they have created, and the way it has 
adapted to its environment… In what is perhaps its most significant meaning “ to 
institutionalize” is to infuse with value beyond the technical requirements of the task at 
hand” (Selznick, 1957 pp. 16-17). 
With his work Selznick laid the basic for later process-oriented models, applied and 
developed by for example the American sociologist Arthur L. Stinchcombe28. Again, there 
is a similarity to the organisational discourses on change and agency, namely to the 
contextualists (compare section 7.2.2.2). 
                                                     
27
 Max Weber is among the founding fathers of social sciences. For example for further reading (Weber, 1974)  
28
 For example for further reading: (Stinchcombe, et al., 1985)(Stinchcombe, 1990)(Merton, et al., 1968) 
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Talcott Parsons in contrast, focused much more on structural features of institutions in 
relation to their environment and the influences on individuals: 
“Thus, institutions, in so far as they regulate the relations of individuals to each other, 
become a fundamental element of social structure, which consists precisely in such a set 
of determinate relations of individuals. One element of social structure then, is a system 
of norms, defining what the relations of individuals ought to be” (Parsons, et al., 1990 p. 
327). 
These two diverging concepts demonstrate the dualism of structure and agency. 
Globalisation requires structural changes at universities which in return requires agency 
by university leadership and its administration and the employees. 
12.1 APPLYING INSTITUTIONAL THEORY TO UARCTIC AND RU 
If we apply this idea to the initiating process of UArctic, we can say that the networked 
form of UArctic makes it easier to infuse the organisation with different values from many 
countries and regions in the Arctic and even beyond the Arctic Circle. Historically it was 
the idea of mainly two people, who understood the significance of their idea for the 
whole Arctic region. They had a vision and were able to communicate this to their 
environment, which were political instances as well as colleagues and other stakeholders. 
They started an international organisation from scratch and there have never been 
discussions about how international UArctic ought to be. Today UArctic’s value has 
increased so much, that it has become an institution in itself, with its own social structure 
and a great influence on the Arctic region, thus it also re-infuses value to the region by 
supplying it with knowledge and being a master example for successful cross-border 
cooperation.  
On the other hand its fast institutionalisation is challenging administration and decision 
making processes. And here Parsons’ arguments detach Selznicks’: Relations inside the 
organisation have become structured. A “system of norms” of what the relations 
between the people ought to be, has gradually been established. This makes it difficult for 
for instance new members to infuse new value, as bringing in their ideas. The question 
arises if there is a critical mass or a break-even-point where organisations become so 
stable that institutionalisation can be considered as finished. 
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I argue that this turning point is present every time a challenge from the environment 
forces an organisation to adapt to the new requirements. This can be all kind of issues, 
from for example relatively easy adaptable governmental decisions, new rules to be 
followed and technological innovation to more complex issues inherent in global changes. 
The process an organisation is undergoing then can be called internationalisation as it is 
the case at RU, but also at many other institutions of higher education in the world. 
I will now replace institutionalisation in Selznick’s original citation by internationalisation: 
Internationalisation is a process… It is something that happens to an organisation over 
time, reflecting the organisation’s own distinctive local, regional national and 
international history, the people who have been in to, the local, regional national and 
international groups it embodies and the vested interests they have created, and the way 
it has adapted to its international environment… In what is perhaps the most significant 
meaning “to internationalise” is to infuse value beyond the technical and local, regional 
as well as national requirements of the task at hand. 
If comparing UArctic to RU as institutions being or having to internationalise(d), it is 
obvious that RU still is at the beginning of this process and that UArctic embraced 
internationality from the beginning. But we also learned that institutionalisation means 
that the structures, norms and values as well as ways of conduct become more stable, 
thus formalised. In that sense formalisation becomes a counter movement to 
internationalisation all organisations earlier or later encounter in their lifecycles. 
Consequently the perception of internationalisation is a process which involves many 
different what I call spatio-emotional scales, to which the individuals inside an 
organisation value and give meaning to in different manners. One could also consider it as 
their notion of internationality. This notion can be identified by on the one hand 
interviews extracting interpretative repertoires supplemented by mental maps about 
personal social networks on the other. 
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FIGURE 13: SPATIO-EMOTIONAL SCALES OF THE INTERNATIONALISATION PROCESS (MY OWN CONCEPT) 
The figure shows the at least four spatio-emotional scales individuals might emphasise in 
the perception of the organisation or university they belong to. A European or Northern 
scale could be included between the national and the international scale, but the concept 
is in that sense also applicable with a non-European or non-Northern perspective. The 
large circle embracing all scales symbolises the perspective the founders of UArctic 
started with. The dashed circle symbolises RU, which has just begun to develop its 
perspective from national to international as homogenous organisation. 
The main purpose with this concept is to show, that RU’s leadership can learn from 
UArctic how to deal with and incorporate the international spatio-emotional scales from 
the different employees to make internationalisation happen in a sustainable way. 
local spatio-
emotial scale
regional spatio-
emotional scale
national spatio-
emtional scale
international 
spatio-
emotional scale
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